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EVALUATION SURVEYS BY THE COLOMBO

I include in this section the surveys by my students for: a) courses 1 and 9B (the first
report Auguts 19 1999) and b) courses 6B and “Enjoying Grammar” . T he results are
quite good, and especially motivating for me given that they to continue trying to
improve myself as an English Teacher. It is interesting to note that the courses surveyed
were mostly review courses (B-courses), which are held to be more difficult to teach
given all the information to take into account. As well, the “Enjoying Grammar” was
the first time T taught it at the CCA, Hopefully, although it is not an easy task, the

results can be maintained.



Estimado profesor(a):

ESTOY ENVIANDO LOS RESULTADO

S DE LA SEGUNDA EVALUACION

REALIZADA EN SEPTIEMBRE 10. EL PROMEDIO
DE 86.1.

" Atentamente,

DE LA SEDE NORTE FUE

o fawedsy | 211 8] 11U 0]2100] 5281 83} U] £00O1 |6B./
7 Pesrecal 951 8| 0f 0f 0] 2200| 528 0|0| 2728|90.9
8 |onendtva 27| 3/ 0| 0] 0] 2700| 198 0|0| 2898|96.6
g [ememsn o4 5] 1] 0! 0] 2400| 330| 33|0| 2763|921
10 freveeeee 1 221 6] 110 1] 2200 396] 33 0| 2629(90.7
11 [peeyesma [ 231 71 0] 0 0] 2300f 462| 0)0 2762 192.1
12 lewerceres 4 29| 1| 0| 0. 0| 2900| 66 0|0]| 2966 |98.9
43 [omemseeesi 9@t 2| O 0f 0| 2800 132 0;0} 2932|97.7
14 |eiwesee | 29| 1] 0] 0, 0] 2900 66 00| 2966|98.9
15 foenae. | 26( 4] O 0! o] 2600| 264 0|0| 2864|955
16 oneemme 4 anl 0] 04 0] 0| 3000 0 0| 0| 3000|100
’@ PRO. {94.8
S=siempre /F=frecuentemente /RV=vrara vez /N=nunca/ NS/NR=no sabe
no responde.

COMENTARIOS Y SUGERENCTIAS.

Curso

EGIEOQ

I 5=7 p.mi

Uno de los mejores profesores del Colombo.

Curso

1EQ7

7-9 p.m:

El profesor es muy bueno, hace énfasis en pronunciacién; algo
que deben ofrecer todos los profesores.
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CENTRO COLOMBO-AMERICANO

MEMORANDO

TO: All teachers in the Adult English Program )
FROM: NANCY DE CORTES, Acting General Direct

DATE: August 19, 1999

SUBJECT: Student Surveys

Attached please find the results of the survey administered to your students during
the June-July cycle. The overall average for the teachers in the downtown Center

was 87.8% and in the North, 88.7%.

This survey was very well received by the students who liked the opportunity to
express their opinions about their teachers and about the Colombo in general. We

will administer at least one more evaluation survey before we close in December.
| would like to thank you all for your cooperation. If you have any questions about
your personal results, or the method used to obtain the percentages, please feel

free to come to my office and | will explain.

Im
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PROFESOR: Andrés Melo

Centro Colombo-Americano

Resumen de Evaluaciones de Estudiantes

1 [emermee=l 491 2] 0] 0} 0] 1900| 132| 0] 0| 2032]96.8
2 peepen | 471 4] © 1700| 264| 0]0| 1964|93.5
3 o) 181 2. 0 111800] 132 0!0| 1932|96.6
4 [ | 20 1/ 0] | 0/2000) 66| 00| 2066(98.4
5 |wemee= 1 13| 7] 0] O} 1] 1300| 462| 0|0} 1762|88.1
6 (e 441 61 0] | 111400| 396] 0}0! 1796.89.8
7 el 481 31 0| | 0/ 1800| 198| 00| 1998|995.1
8 |wawmew | 20| 1/ 0 0 2000/ 66| 0|0| 2066(98.4
g peebenis | 4650 510 0 1600| 330| 0|0} 1930(91.9
10 [emmel 501 11 0 2000| 66| 0|0! 2066|98.4
11 == 18] 3] 0] 0} 1800| 198! 0|0| 1998|95.1
12 femeee 41 8] 1] 0] 1] 1100] 528 33|0| 166183.1
13 pimeveiia | 481 37 0| | 0| 1800| 198| 0]0| 1998)95.1
14 |z 1481 3|1 0| | 0| 1800| 198 0]0| 1998|951
15 powersie | 48] 3] 0] | [1800] 198| 0[0| 1998(95.1
16 s | 211 0| O 2100 0o/ 0|0] 2100} 100
17 P L 161 51 0 ol 16001 330! 0|0| 19301!96.5
18 pameenese | 211 0| 0| O] 0] 2100 o/ 0|0| 2100| 1Q0

prom= 94.8

Cursc 9BE04 (7-9 p.m.):

Cursc 9AEQ4 (5-7 p.m.):

COMENTARIOS Y SUGERENCIAS

Excelente prcfesor pero deberia llevar mis ordenados

los temas.

Buen profesor. -

e A A RS R SRS



READING GUIDES FOR TDTS GATHERINGS

I include in this section the Reading Guides which were done through the year in the
reading groups.

No. 1 Principles of Communicative Methodology

No. 2 Multiple Intelligences, Learning Styles and Learning Strategies.

No. 3 Teaching Grammar Communicatively (There was no Reading Guide per se, but a
set of photocopies involving ideas on input-output, encoding, etc...)

No. 4 Evaluation in the Classroom

BY FAR THE TWO FIRST WERE THE MOST INTERESTING OF ALL. THE
THIRD'S WAS QUITE BORING AND EXTREMELY DRY. DURING THE

FOURTH I GOT REALLY SICK AND COULD NOT ATTEND COMPLETELY.



READING GUIDE No. 1

PRINCIPLES OF COMMUNICATIVE METHODOLOGY

TOPIC OBJECTIVES

. After developing this topic, Teachers will be aware that every aspect’

of the teaching-learning process is based on principles.

. Teachers will reflect on their current beliefs about the T- L process.
They will contrast them with the theory presented in order to reach a
conclusion and a consensus for their application in the Aduit English

Program.

. Teachers will be able to apply teaching-learning principles to their

teaching in the Adult. English Program in a more conscientious

f\cg

manner.



A. TEACHING BY PRINCIPLES
- Complete the following inverted pyramid based on your readlngs

il, THEORY ‘ \

1. Principles of Language Learning and Teaching
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iii. APPLICATION

Think of a class that you have recently taught. Give examples of the specific
application of some of the principles mentioned in the readings. Be prepared to
share these with your group during the workshop. - ¥

> Can) Tl BNRY-3Y 3
—n PASYIJ

- ¢ 222 o~z
IV. CONCLUSION (To be done at the workshop)

WHAT | HAVE LEARNED ABOUT
TEACHING BY PRINCIPLES
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LESSON PLAN FORMAT

LEARNING : MATERIALS:
OBJECTIVE: ﬂ

K Cards

Ip/u_’ ppu/r'm

~ [WARM UP:
/ﬂm\ﬁ& o o U A o7

Y s) 12 Yyupre amm//a /M”‘”*‘
/  dlcetr s 7% ﬁac@zﬁ

PRESENTATICN:! J
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WRAP-UP: l
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Pagina 1



Do it and share
with others
Share the previous

= information with the

Develop a "~ other groups.

plan to app!y\\\
new concepts .
Ask teachers what they "«

would do to improve the X .

Create for experience
Ask teachers about what
they do and drink ;

when they party. _~Reflect
., on the

,/' experience

.7 Ask teachers about

,* what they know about

L7 4 cocktails. Where are

_,* cocktails from? What was the

y first cocktail? What's the
. meaning of the word

cocktail? ete.

cocktail and maybe other Y
ways to decorate it. Talk N B
about the situations in which k &
they would serve this cocktail. A .
Personalize information B -7
Have teachers taste the 4
: A -

cocktail they prepared y
and share it with the //
other groups in B .

order to compare g Practice

_-"and reinforce
/ new material
.~ Refer teachers to
/ the recipe of the
z cocktail and give
i them the

ingredients to
prepared in groups
of three.

the flavor.

. integrate reflection
into concepts

. Handout a copy about the
\\\ Sazerac reading.

Present .

and develop "«

theories "N

and concepts ¥

Discuss about the N

elements that are B

used to prepared

and serve cocktails.




COCKTAILS

The Sazerac is reported to be the first cocktail, Antoine Amedee
Peychaud, born in Franmce and creator of Peychaud Bitters was it's
inventor. Peychaud invented his bitters in Santo Domingo and
brought the recipe to New Orleans with him. He opened a
drugstore called Pharmacie Peychaud on Royal Street. Friends
gathered freguently to sample his drinks served in a coguetier
which is the French word for an egg cup. The mispronunciation of
coquetier resulted in the term cocktail. He used Sazerac Cognac,
Absinthe, sugar and his bitters in his recipe. The drink later
became known as the Sazerac Cocktail. Down the street from the
pharmacy was The Sazerac Coffee House which helped popularize the
drink. In the 1870°'s it's name changed to The Sazerac House and
rye was used instead of brandy. Absinthe was replaced with the
new Pernod, Herbsaint, or Ricard with the ban of it in 1912.

There are reports of several Sazerac Bars. One of them moved in
1949 to The Roosevelt Hotel and remains today in the Fairmont
Hotel. You can order a Sazerac, but don’t expect rocks.

Traditionally this drink is served neat.

RECIPES

SAZERAC
Whiskey, Pernod, Peychaud’'s Bitters, Sugar

Swirl Pernod in a chilled Old Fashioned glass to coat.
Dissolve sugar and add a couple dashes of bitters to taste.
Fill with Whiskey and Garnish with a twist.

Traditionally served neat.

{ T a 3 e n ¥ r e} m
http://cocktails.miningco.com/library/weekly/aalC40898.htm)

SANGRIA

2 Tb. sugar

Juice of one lemon

Juice of one orange

1 oramge, cut imto thin slices
1 lemon, cut into thin slices
1l lime, cut into thin slices
Ice cubes

1 bottle of red wine, chilled

Mix the sugar, the lemon julce and the orange juice in a large
pitcher until the sugar is dissolved.

Add the slices of fruit, the wine and a lot of ice.

Serve in a large wine glass.



DIRECT STRATEGIES

Place the following titles in the outline under the corresponding headlines. Ask you partner
to help you with the concepts. The number in parenthesis correspondes to the number of

lines under each title.

CREATING MENTAL LINKAGES (3)

GUESSING (2)

REVIEWING UJELL (1)
OVERCOMING UMITATIONS (8)

eMPLOYING ACTION (2)

RECEIVING AND SENDING MESSAGES (2)
APPLYING IMAGES AND SOUNDS (4)

CREATING STRUCTURE FOR INPUT AND QUTPUT  (3)

ANALYZING AND REASONING(5)

PRACTICING (5)

Now, place the following key words related to the titles given. Ask your partner to help

you with the concepts.

mother tongue
deductions
associating/elaborating
physical

key words
recombining
ideas

topic

mime and gesture
mechanical
imagery

formulas

transferring

linguistic clues

sounds

translating

new words in context
other clues

expressions
circumlocution/synonyms
help

practicing naturalistically
coining words

repeating

grouping

avoiding communication
highlighting
contrasts

adjusting message
resources

notes

mapping
summarizing
sounds and writing
structured reviewing



DIRECT STRATEGIES

P &
é{ }D
COMPENSATION
c - .




WORKSHOP No. 4

READING GUIDE

OBJECTIVES:

After doing the readings and attending the workshop, the teachers will:

1.

Get acquainted with updated evaluation lexicon.

Get functional background on evaluation principles and evaluation techniques.
Be able to analyze our present testing instruments more professionally.

Be able to produce basic instruments fo evaluate oral production in class.
Understand that there is no written exam that evaluates oral performance.
Written exams can only evaluate listening, reading, and writing in a

communicative way.

Understand that oral performance can only be evaluated through authentic,
communicative, in - class activities - and must be assessed continuously.

Agree on the criteria for standardizing the 30% final oral grade and on the fact
that students should be informed of this criteria on the first day of class.

Produce rubrics and student self - assessment - and ICP forms for each |
Spotlights course.

Understand that verbal and written feedback are essential for effective
evaluation.

, _._ \“‘\;—/
EVALUATION IN THE CLASSROOM e e g



~ B. Based on the readings for part IV on Evaluation in the classroom, complete the
outline below and write the conclusions for each part. Be prepared to support

your ideas the day of the workshop.

CONTINUOUS ASSESSMENT

\"iR

GENERAL

A. Assesses performance and aspects non assessed by tests. _
B. Boavrersy  MNOT- Agebalt *9 oTH A Hne_‘v\‘.ct’r, grsuslente ! atT \‘CJL
z

ORAL ACTIVITIES

A = easTecTD
B. O —EWUT S
kk)e_j:‘f'r NQ

A oy erb T
B. o@()u"? O T Ty ¢ s N ?uf@ﬁ(“p\x

USING QUESTIONS FOR CONTINUOUS ASSESSMENT

A. Purpose
1 FCNA‘ ~Cy P e 8 ST CS‘(_/\"'-: i) -S'(/'{‘/‘ Q’V.\'\. A %&L’-‘L(C.:
2. ConJ e et sy AT, :{ PR LA\ ‘PF&(}L‘ { ;-v“uu‘..
3 c,l\,‘a g—_\d,\—/\ = Y (‘\M.;J [ \ﬁal_\ SOV
B. Types
1 (Cpeaitor
2. e ee |
O oo e g
4 (’i-u’o\u c XN o
5 G:\}\& \: e XNy

COMBINING METHODS

CONCLUSION

A. What is continuous assessment?
WY A3 L ) -,5?__ B O~ a =—r2 E NSS—‘-JP{'(""Q‘)

4 5 TS T wo'us! £ aoTe TS ] G o e Jr\—O-—i—_\-—-dLLg
[

Caote TE \L":J , Q\J&..S—T’\'LL)LJ-"Q:

Y



VI.

VII.

Vi,

TECHNICAL QUALITY OF AUTHENTIC ASSESSMENT

i UEM\& RRENRE” 3§ o
2 =<

A .
= A SC S iy
2. Perd & LT

(s How\ &0

VR
S B

B. Rater training |
Ol Teir X0 e\ 183~ TM&,

o
C/Lc..r ‘)(? 2T ok ‘(&e_ \LOI&"‘\ < Vo

Practice scoring ‘
ﬂl CL-(:-(()\ T\L 'SC’UL—L)

C-\/'\ﬁ C_'[‘ J-el:(‘i\ .|\1+_f

Conie wm — 15

DO BRON =

C N VEg TT)

1.  Content validity. -
2. Consequential validity
D. P 2 TO R Bra bm>m1>&
1. Cur\['l-t')ﬁ — b\ow\c&3& A MM\ \ B
2. LI n A~ 7 ma=. >fc=\3<? < ‘€ CQ Ao\ .

ISSUES IN DESIGNING AUTHENTIC ASSESSMENT
A. PPy s

Identification
Placement
Reclassification
Progress

B. EATRSEY

(6] Uy e
CONCLUSION:

PN

A. Explain how authq@\‘c assessment he|
o

Ps improve instruction,
Tafoksy Dl TOMTROCT gty RATT S,

LEyPous s

T S oe (¥ ¢ Hoorg

ACTer astugé

B. Explain how authentic assessment benefits students.

crAuentGs $Tsn ULy
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Tk i




Vi

VII.

VIIL.

B Ty VERNT N COu S S\ P N |

s
2. Decide when to assess individually or in groups
3.  Ouitline the major instructional goals or learning outcomes
4, :
a. Whether or not to use audio or video recording
b. :
o

DEVELOPING RUBRICS / SCORING PROCEDURES
A. Base criteria on:

1
2.

B. Design a scoring rubrics, highlighting ...

C. Decide whether to use a or an

scale.

SETTING STANDARDS.
- #

7/

A
B. Establish a cut-off point on the rubric for a specific level of performance.

INVOLVING STUDENTS

A. Engage studentsin ... —&LE—~ AMEN

~ B. Engage studentsin ... _PZ 42 — AM £ 4w

Seltcte-b 22 AT D CEVER PR ¢ ,{};Q’(A\}'L'TI_E 2

A. Name the criteria for developing tasks for oral Language assessment:

E2adC Cr'X
Tacsle .
PN 5 & 75T YL KT

k_\;'(‘_’. Uy o ol i, ol o —f
T

PN~
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Now locok at the following question and answer

gxchanges

. AS

you read them answer these guestions:
Where does the exchange take place?
Who is talkimg? Who are A and BY
Write your answers in the table. The first one has been done
as an example. Discuss your answers with your colleagues —
-vou may be surprised at the range of answers.
{&) A: What are vou doing?
B: I'm making a bookcase.
{b) A: Where's John?
E: He's playing football.
(c) A: What are you doing”?
E: I'm sitting.
(d} A: What's the boy in the red shirt doing?
E: He's reading & book. '
{e) A: Hi! Whereg are your goling?
E: To the park, ars you coming?
&: No, I'm going home.
(f) @&: What's that man doing? There's nobody home.
E: It‘'s the landlord. He's repainting the living room.
Example Situafion: Speakers
write classroom oF classroom +
Feal world or real world only
&) Feal world only A: Dan
E: Father
{b) Fiz
H:
{c) Fe
Ez
{d) A
j=f-
(e} AR
K
(f) Az
Kt

L4



=, " We are generally regquired to use our knowledge of the
language system 1in order to achieve some kind of
communicative purpese. That is to say we are generally
called upon to produce instances of language use: we do
not simply manifest the abstract system aof the
language:; we at the same time realize it as meaningful
communicative behavior." {(page 3) :

The main aid to the acguisition by the learner of form, meaning
and use is of course, the textbook. Look at how different aspects
af & structure can be presented in the textbook in the following
exanples. '

Example 1: The sentences below are taken from a textbook unit

that has as its main cbjective the imnitial
presentation of the present progressive tense. They
are accompanied by the appropriate illustrations.

He is riding & bicycle. —— He iz ridimg & horse. ——

He's eating an apple. -—— He's sleeping in bed. -— Bhe's
cambing ber hair. —-—5he’s telephoning & Tfriend. ——

She's reading & magazine.

Motice how the form of the structure iz successfully presented by
the fallowing points:
(&) the transfer from He is to He =3
() the limiting to one form —— the third person singulars;
{c) arn  adeguate number of gxramples to consolidate the
presentation {(seven). the meaning (an  action happening
a2t the moment of speaking) is, of course, made .clesr by
the visuals. However, they are examples of what
Widdowson calls “correct Emglish usage’ (page 3). They
are 'correct sentences asz  isclated linguistic units of
Fandom coocurrence. There is rmo indication of
‘commuinicative purpose’ . NoO ‘meaningful  communicative
behavior 3 in short they are not examples of use.

Example Z: Communication, of course, takes place in & particular
situation, but the grouping of centences according to

& situatian, although an improvement o the
presentaticn of random sentences, does not in itseld
necessarily involve presentation of uvee. Look at  the

following sentences taken from ancther tesxtbook, from
the unit that is  the initial presentation of the
present progressive tense, and answer the guestians

belows :
Fernny is sitting near the window. —— Frank'is opEning
the door. -— Carol is washing the plates. —— Mr. Bell
is reading the newspaper. -7 Plrs. Eell iz  watching

television.



Z. Taking into Lon51derat10n the pedagogical adage that
learners should be taught “"one thing at & time”, do you
fesel that presentaticn of a new tense should be based on
material that presents

{a) Torm only?
() form and meaning together™
(cy Torm, meaning and use together? fosctro~

= Now look at the textbook you are using, and fill in the
following form about the unit that presents the present
progressive tense for the first time:

Form{(s)} of the tense introduced

No. of examples of each form

Mearningi(s) of the tense introduced

Total no. of examples of each meaning

Uses of the tense introduced

No. of examples of each use

Mow thinmk of the implications of vour answers Tor the
exploitation of the textbook in the Classroom.

F. Language AWareness
1. List & contains 18 examples of present progressive
sentences, while list B gives & possible uses of the
tense. Match the number of the sentence with the letter
reprecsenting the category of use. {There are three
examples of each.}
LIST A LIST E
1. The bus is coming. {a&) Informimg &bout a third
#. He's taking & shower. persorn’ s whereabouts.
Big it'e getting dark. {b) Fointing out something that
4, The phone’'s yinging. is happening tc & persan
%, I'm making & boockoscse. whao hasn’ t seen it.
&. I'm getting fat. ; (c) Making comments about
7. She’'s making lunch. longer continuing actione.
. It's raiping. {d) Exuplaining what you @ are
T I'm writing to iy doimg when it is not. clear
grandmother. to the listener.
10. His English is getting (&) Making & comment [ty
better. something that is 1in  the
11. The taxi's waiting. process of changing.
12. It's snowing.



The following words are terms that are foumd in Farts 11 and IIL

of

the workshop. Find them in the crossword puszle using the

defimitions given below.

morphalogy structure communricatian putput
semanticd 575tem~—A¢4Joﬁm3 lexical input
morphemne intake meaning—besyring access
process comprehension commuricative value syntax

focused  practice

CROSSWORD FUZZLE

HCROSS

‘L.;
b

Lt

i B

s

o b

U~.

a

E

n

The expression, interpretation, and negotiation of mesning.
0Ff or relating to meaning in language.

Something produced.

The amount of informaticon takern ir, processed, and
understocd. (e Tavt

Ta hold, contain or cariy significance or intention.
Information fed intoc & data processing system.

Ta go through gradusl changes that lead to & particular
result.

&4 aradually evolving HarFrmonious arrangement or pattern.
Something arranged in a definite pattern of grganization.
Dealimag or related to words of & language as gistinguished
Ffrom ite arammar and comstruction. Lowzoil -

& study and description of word Tormation in a langusge
including infTlection, derivation, and compounding.
The act oF action of arasping with the inteilect.

Sigrnification or impaortance of a MESEAQE.

The ability to cobtain or make use ot .

The rules. of grammar tThat are used Tor ordering and
conmecting words to form phrases oF sentences.

Sction or process of  doing something in order to center

attention an.
The emallest meaningful unit of language consisting of &
word oF part of a word that can’'t be divided without losing
its mEaning.«

Lt



FART Il: GRAMMAR INSTRUCTION A5 STRUCTURED INFUT

INFUT AND TRADITIONAL GRAMMAR INSTRUCTION

The debate about grammar instruction is one of the major

conflicts inm languaage teaching today. O the one  hand,
imstructars are encouraged to make their classrooms as
communicative &S possible and to irmcorporate as much

comprehensible input &s possible. On the other hand, grammar
ifnetruction is tvpically mechanical, lacking in  meaning and

context, and hardly communicative. The "problem with grammar”

ras led some to abandon grammar” instruction &1l together and to

fashicn more Tree—-form comnunicative classes where explicit

instruction in grammar is simply absent. The problem has led
othere to question the validity of communicative and input—-based
approaches. Faced with textbooks full of grammsr and mechanical

practice, they often say, "How am I supposed to cover all this
material and be communicative, too? Forget it!”

rlassroom. le begis

However, there i & way to incorporate explicit gt ammar
imstruction into classes without sacrificing gither communication
ar learner—-centered activities. We can actually increase the
amopunt of comprehensible  input in classrocom materisls  and
activities and still get learners to "practice grammar.” Lefore
describing this approach, wWe must firet review what we believe to
e true about second language acguisition in and out of the
n

with the role of input.

doe Over time, learners budid &n internal system - or
representation of the language they are igarning. Learners

tap this system to create utterances.

developing system —————=—"—— » output
2 omprehensibie, meaning-bearing input is A nEcEssary
rngredient for successful acquisition. It is the raw data

learners use to construct their systems. Using input
. learners make “Fform—-meaning” connections that become

n I e e o OO
-
PR U
P

ata
art of the develocping systemn.
input —-——-» develaping system ————F cutput
o Learners process input as they attempt to  comprehend the

message contained in it. Frocessing the input involves
"filtering” it im various ways. What learners actually wind
up with after processing the input is & reduced, sometimes
elightly altered set of input data called "intake." The
brain uses intake, and not raw input  data, to create &
limguistic systam.

input ——-——r intake ———=k developing system ———¥ output

T
L ODIFRVR Wy et IVRECANE oF
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what we' re reading. Or we tune out what we’'re reading in order to
hear what's on the radio. In zach scenaric, the two events (or
tasks) compete with each other for owr attention.

Likewise, making meaning and making form—meaning coﬁnection=
compete for learners’ attention. Whereas it wowld be desirable to
turn off the TV to hear better on the phone or turn DTT the radio
while we read, it is not desirable to separate making meaning and
making form—-meaning connectionsi otherwise, we have once agailn
reduced languaae learning to mechanicsl drilling where there 1is
fo  mMEaning, only form. Learners must . have access to
comprehensible meaning-bearing input for cecond language
acquisition toc take place. And, certainly, creating meaning
reguires thsat learners have some knowledge of Form—meaning
relationships. BSo how do these two pieces of the language
acquisition puzzle go together?

First, and most important, learners actively seek ways to
maximize bow much meaning they can get. Basrd on  several 2
research studies as well as an  examination of work in child L1
acquisition, VanFatten has developed & set of hypotheses about
the relationship between input processing and second language
acquisition. These hypotheses help us unaeermud the competitian
between attention to form and attention to mEdnan and attempt to
gxplain the trade—off inherent in' & evstem characterized by
learmers’ limited attentiornal capacity. Two of these hypotheses
are discussed in depth. i :

oOME HYFOTHESES ARGUT LE INPUT-FROCESSING STRATEGIES
Hi. Learners process input for meanipg before they process it
for form. o 4

Hlis} - Learners process content words in the input cefore
anything else.

Hiib}. Learners prefer processing;f3taifh1 items to
grammatlcal ‘items for semantic information.

HMl{c). Le rnwgﬁ‘ ppeier prDCESleQ_ more meaningiul
mcrphBLog//<;befa#e Jless ar nonmeaningful

morphclagy <

HZ . In  order For learners @ ta process  form  that ie mot
meaningful, they must be &able to process informational or
communicative content at HG or little cost to attention.

H%. Learners tend to process  input strings as  agent-action-
chkjiect or subject-verb-object, assigning agent or subject
status to the Tirst noun phr'se they encounter.

H4. Learners may process phrases ‘and recurring pattermns as whole
unanalyzed chunks, especially if phonological properties
(e¢.g.., melodic contours, intonational patterns}) help to
delimit these phrases.



FOUSE TO COMBIDER... NO. 2

the concept of communicative value and the competition
between meaning and fTorm when & learner is attending to
input. Can vyou think of grammatical items in  the language
‘vou teach that learners might easily skip over as they
attend to the meaning in the input? As youwt  think of items,
consider what glse in the input might give learners the same

information {(i.e.. canvey the same meaning).
Grnother hypothesis explored by VanFatten addresses word order.
Research on both first and second language learners in & variety
of languages reveals that learners tend to process Noun—Verb—.
Noun strings as subject-verb-object. Fassive structures, Tor
example, are often misinterpreted as active by children and LZ
learners in the early and intermediate stages of acguisitiaon. A
sentence such as
The horse was kicked by the cow.
N Vo N

iz gften misinterpreted as

The horee kicked the cow.
N Y N

VanFatten showed that learners of BSpanish misinterpret direct-
object pronouns as subjects of the veri if they are the conly noun
that directiy precedes the verb. Learners overwnelmingly
misinterpreted the sentence

Lo sajuds ia mujer.

fim—Ogd greets the woman—3UBD
"The woman greets him. "

ae “He greets the woman.” Further evidence Tor the work-order
strategy was found by Loloco, Lee, and Binkowski. Theszse results
contributed to  the Formulstion of the following processing-
strategy hyvpothesis:

H%. Learners tend to process  input strings as  agent-action-
chject or subject-verb-object, assigning agent or subject
status to the Tirst noun phrase they encounter.

s YVanFatten and Cadierno have argueas this word-order processing
strategy most likely influences the acguisition oT & variety ofT
features. Since learners are misinterpreting utterances, they
carnnot be making the appropriate form—meaning connections. What
intake could they be deriving from this inputy What information
is being fed to the developing system? By using this processing
strategy, learners certainly delay their acquisition of direct-
object promouns because these ocbject pronouns a&are misused &S
‘subjects.



MODEL: (you hear) John deposited money in the bank.
(vou select from)
Last Manday

Right now
: Later this week

Moo

{vou say) Last Morday

ACTIVITY C. Did You Do It, Too? Listen to the speaker make &
cstatement. Indicate whether you did that same thing last night.

MODEL: (vou hear) I studied for & test.
{(vou say) Me too. or I didn't.

Note that, in each of these activities, only the verb ending
encodes tense in the input sentence. Lexical items and discourse
that would indicate a time frame are nat present, thereby
encouraging learners to attend to the grammatical markers for
tense. Thus, we have structured the input so that grammatical
form carries meaning and learners must attend to the form in
order to complete the task.

We refer to the activities Jjust examined &s "gstructured input
activities,.," and we refer to this overall approach toc grammar
instruction as “processing instruction.” The goal of processing
instruction is to get learners to attend to grammatical data in
the input and to process  it. it does so by the use of structured
imnput activities. . In these activities, particular features of
language are concentrated or "privileged” in a structured zset of
input utterances or sentences. & structured input activity. then.
“zs the following key characteristics.

kS The activity reguires that the Ilearner attend to the
grammatical item in the input sentences while Tfocused on
meaning.

sked not to produce the grammatical item, only

S Learmers areg S
s the input.

to proces

GUIDEL INES FOR DEVELGFING STRUCTURED INFUT ACTIVITIES
1. Fresent One Thing at a Time

Structured input must be delivered ta the learner’'s
developing system in an efficient way. Maximum efficiency is
‘achieved when one functiom and one Jorm are the focus at any
given time. This allows the ewplicit presentation and
guplanation of the grammatical structure to be kept to &
minimum. HBecause there is less to pay attention to, it is
easier to pay attention.



ACTIVITY F. Alice and Ray. Lock at the drawings of events
from & typical day in the 1ives of Alice and Ray. Listen as
your instructor reads & sentence. Say whether that activity
is part of Alice’'s routine Or Ray 's.

MODEL : {vou hear) This person eats iunch with friends.
(vou say) That is Ray.

ACTIVITY 6. In What Order? Without referring to the drawings
about Ray’'s day. put the following activities in the correct
order in which he doss them.

a. He goes to bed late.

b. He sleeps in his math class.

c. He works at the piz:zeria.

d. He goes to music class.

e. He getse up late.

¥, He watches some TY.

____ g. He eats lunch with friends.
h., He tries toc study.

Mow compare the drawings. Did vou get them all in the right
order?

ACTIVITY H. The Typical Student. FRead the following
sertences. Are they true for a typical student at vour
school ¥

The typical student... True False

gets up at &£:T0 a.m. e
zkips breakfast. e o —
drives to school. e i \hes
sleeps in &t least one class.
ztudies in the iibrary, not at home. o
works part time. I .
eats & microwaved dinner.

watches David Letterman &t night. '
goes to bed after midnight. i

AL PO B

£ o N o

Your imstructor will now read each statement and then ask
you ta raise your hand 1T you ‘marked it as  true. Someons
showld keep track of the responses on the board. In the end,
Fow did the class respond to each statement?™

ACTIVITY 1. John's Day.

Step 1. Ereak imto groups of three and listen a&s your
instructor reads & short narration. '



5. Keep the Learner’'s Processing Strategies in Mind

Learners should focus attention during processing on the
relevant grammatical items and not on other elements of the
sentence.

TYFES OF ACTIVITIES FOR STRUCTURED INFUT

1 Rimary options

Z. Matching

Bie Bupglying inmformation
4. Selecting alternatives
S Surveys

FART IIT:
STRUCTURED OUTFUT: A& FOCUS ON FORM IN LAMGURGE FRODUCTION
WHY QUTFUT?

According to Terrell, producing  an utterance in & language
minimally involves two processes oOF abilities: (1) being able to
express & particular meaning via & particular form or structure:
(?) beinn able to string Torms and structures together in
appropriate ways. The fTirst ability Terrell calls "access,” while
he refers to the latter as "production stirategies.” An example of
accese would be coming up with the word "went” when attempting to
express the concept of Thaving gone somewhers,"” as opposed to
"will go" when talking sbout some projected or intended going.

FAUBE TO CONSIDER.... MNO. 3

the factors that might influence the ability 1o &ccess
gramnatical Torms and structures Trom the developing system.
Terrell mentions the "strength of binding,” mamely ., the
frequency of the form in  the input so that its presence 1in
the developing system is reinforced. Can youw think of other
factors? What about phonological (sound) shape™ Relationship
to other forms and structures? Mumber of functions attached
to one form and vice versa (number of forms attached to one
function}? :

While imput processing is linked to acguiring form and structure,
access is linked to accuracy and fluency in output. The
implication Tor language instruction is that learners need not
only input to build & developing system but also opportunities to
create output in order to work on fluency and accuracy.



STRUCTURED COUTFUT: FORM WITH MEANING
Structured ocutput activities have two major characteristics.
They involve the exchange of previously unknown information.

They reguire lesrners te access & particular form  OF
ctructure in order to edpress meaning.

0 IR o

GUIDELINES TGO CREATE STRUCTURED OUTFUT ACTIVITIES

Cuidelines for the Development of Structured Output Activities

A Fresernt crne thing at a time.

B keep meaning in focus. )

G Move from sentences to connected discourse.

d. Use both written and oral output.

e. Others must respond to the content of the ocutput.

f. The learner must have some knowledge of the form or

structure.

Focus on only one form and one function of & particular
grammatical device or structure. In the following French-language
example, this means the follaowing: (1} oniy the second-person
singular of (Z) the past tense (imperfective aspect) within the
context of talking about (3) habitual actions. Inm  other words,
the activity does not include all persorn—-nuwnber manipulations
miximg imperfective and perfective aspect.

ACTIVITY A. What YDQ Used to Do

Step 1. You are attempting te find out iT & Tellow
classmate was a model student in Righ school.
Think of guessticns that you Can ask about what he
ar she used to do or about events that used to

happen invalving vour partner that would help you
gather the information. You should probably come
up with about eight good guestions.

Modele: Est—ce que tu faisals des guestions quand
tw ne comprenais  pas quelque chose? (Did vou
usualily ask guestions when you didn’t understand
gomething?)

Step 2. Now, interview the person of vour choice. Be sure
to jot down your partner’'s responses because you
will rneed them later.

fctivity A satisfies the requirement “Fresent one thing at &
time" because the learner focuses on producing "tu" (second-—
person  singular) forms and each question formulated concerns a
past habitual action or event. In addition, the activity follows
the second guideline, "Keep meaning in focus.”" Each and every

~er
e



Step 2. Compare and contrast your friends and parents by
sharing your statements with the class. Use
connectors like “although” and "but" as well &s
topic starters like "To begin with" to make your
presentation flow.

[Instructors notes: Tell students "to jot down things they
hear. Afterward, class explores the question, Iis there s
pattern to our relationships with friends and parents that
we can see based on this information?]

You may &lsa notice that the string of Activities R and €, as
well as the steps within the activities, demonstrates another
guideline for structured output: Uge both "written and oral
output.” '

FoY

The guideline "Others must respond to the conmternt of the ocutput
indicates that the output created by the learner is purposeful:
because it contains a message, Someone in sSome wWay must respond
to the content of the message. As exemplified in the activities
above, a response can be a number of things includings:

4 comparing with something else

¥ taking notes, then writing & paragraph about what was sxid

* making a list of follow-up questions arnd interviewing a
partrner to get the new information

# filling out a grid or chart based on what was said

% sigring something

E indicating agreement or disagresment

] determining veracity of the statement

£ responding wsing any of spveral scales

S drawing something

¥ answWwering a question

The point here 1 at the respondent must indicate in  some way
that he or she has attended to the meaning of the other’'s cutput.

FAUSE TO COMSIDER... MO. S

why it is important to ensure that the meaning of &
learner’'s output is attended to. What might happen 1f it
were not?

The Tinal guideline, that "The learner must have some knowledge
of the form or structure,” simply means that structured ocutput
activities flow from previous work. They are not starting points
but part .of a continuum of work with & particular grammatical
feature. This brings us to & question: What is the relationship
of structured output to structured input? Structured input
gncourages Torm-meaning connections  during input OroceEssing SO
that intake is created for the developing system. FRecause

-
28



ACTIVITIES

ACTIVITY 1.

Explain the following model in your own words. Lpocate both
traditional and processing-oriented instruction in the model.

input ---* intake —-—-» developing system —-——> output

ACTIVITY 2.
Evamine the following sentences and apply VanFatten's hypotheses
to determine what elements & learner would use to understand the

centences’ meanings and what elements could be ignored.

1. I spoke to the builder yesterday.

& I purchased several magazines while I was abroad.

e Erofessor Jones reguires  that we tuwrn 1n draftts of our

papers a month before the paper is due.

4. Evelvn was devastated by the news.

John was summarily dismissed by the Dean.

O after a lengthy rest, 1'11 be fine.

et ATter claés I went to the Union.




Step Z. MNow, identify five grammatical items in the language
yvou teach that are of low communicative value and five
that are of high - communicative value. Justify vour
choices. How will learners ever acquire those items of
low communicative value?

LOW COMMUMICATIVE VALUE HIGH COMMUNICATIVE VALUE
RAa & o
b. bf
Ce (5
a. d.
e. e.

ACTIVITY 6.

Select one arammatical item each of Rkigh and 1ow commanicative
value, and Ppropase a structured input activity for gach one. As
vou do, keep in mind the six guidelines for developing structured
input activities. ke prepared to explain and/or demonstrate how
vou have taken these guidelings into account. '

ACTIVITY 7.

Form four groups in your cl&ass. Each group has to choose one of
the four types of structured input activities. Frepare an
activity to practice the present progressive tense.

ACTIVITY B.

What are the characteristics of structured output?
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QUESTIONNAIRE ON CURRENT ORAL PERFORMANCE GRADING

My students' oral performance grade depends on:

The language they produce in class

Their interest (attention, punctuality, homework, cooperation)
The final exam grade

A quiz or quizzes they take throughout the course

Other

For the oral assessment of the language I take the following elements into

consideration:

Grammar

Pronunciation and Intonation

Fluency

Strategies (paraphrasing, using synonyms, making descriptions, translating,
asking for help, gesturing)

Other

I evaluate my students' oral performance:
The day before the final exam

The day of the final exam

From the beginning of the course

Other

The best moment to assess my students' oral performance is:

Right after I explain/present a target point

After they have been exposed to the target point in different activities

When they produce the language spontaneously in a communicative activity
Other

I use assessment techniques:

To evaluate the students' oral performance

To check comprehension of the target point

To evaluate my teaching

To make changes/adjustments in the way I present things
To give feedback to my students

Other -

I give feedback to my students:

To orient them in their learning

To warn them about their failing the course

To help them progress before the course is over
To point out their strengths

To point out their weaknesses

Other
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REPORTS BY AD'S AS WELL AS REPORTS ON

'CLASSES OBSERVED

I Was visited three times this year

1) By Edmundo Gutiérrez in a course 3-A. Topic: Simple Past .

2) BY Murray in Course 1. Topic: Imperatives

3) By Nidia Cortés in the advanced course: “Enjoying Grammar”, which I was

teaching for the first time at the CCA. Topic: Untrue Conditionals.

Likewise I visited two classes
4) Murray in course 9-A. Topic: Result clauses.

5) René Lora “Enjoying Grammar”. Topic: Adjective Clauses.
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OBSERVATIAN CHECKLIST -
TEACHING BY PFPRINMIIPLES
FIRST DRAFT

I. BROWN

1. Activities in class were: *
71Contextualized' 8 Z}GWammaerFient@d
__4&Simulated - KX Authentic \
2. Teacher makes use of Ss° personal life, experiences, and/or

shared knowledoe of the world.

3L.Yes N

Do Teacher praises/rewards s

Aves _ No /é/{,‘/C ;76/'{.' L e XComer

4, Teacher stimulates Sz’ motivaltion.

gii%eeds N_Z}Likes A Interests ‘Z;A

o. Sg’' were motivated as observed by their:
attention _ﬁ_&particjpatimn
Xinterest _attitude/body

lanuuage
6. Students:
__gLHad EREiE BeReWers . 4 nenk L e f%ﬁft f _éb&pdd;
Used their dictionaries.

g\ﬁsked guestions.

T Teacher displaved a supportive attitude towards bHs by:
__Nprai<ing thenm. X Bmiling.

KlGiving communicative feedbaclk.

8. The activities done in class were:
_Too easy _wiﬂhallengiﬁg __________ (Overwhe lming

__* Sequenced from easier Lo more gaifficult

j *\SEQUEHCEG from controlled to freer

Vé/”7 HoetlL oA Izt d

S




]:Reflect real-life uses

Die The teacher lets/encouravues Ss particinate freely.
\}\‘r‘ es e No
{
- . - . - .
10. 'he teacher mentions cultural differences/similarities when

possible.

Ares _ Mo

) ; < . ; ~
11. The teacher is aware of native language interference and
uses that knowledge to help Ss clarify doubts.

s 7 ; ks =
\$\Yes No z%*&pm&ﬂ%i7 tnr bt QTVmQGQJff 9

& f”*LQMtJ”j red s
12. The teacher provides feedbach : : )

‘f“'Corrective ‘*Communicative
A "
13. The_teacher addresses:
' Grammar V/' — __Language functions m_l&h1lture
i\PronunciationV/ _h_ﬁﬁummunicatimn Strateoies
14, Teacher-Student interaction in the classroom ic:
ng1way5 in English 100%
Usually in English 80%
—___Sometimes in English 50%
— Seldom in English 20v

1.5 Teacher introduces auvthentic tevlts into the learninag
situation.

articles _ videos __:{:assettes

leersqpal experiences L background knowledge

T ) Vrrgq =
“——=realistic situations and contexts others

______ s cy*sﬂbﬂ1u:(A:Qﬁ“béZ)

16. Teacher aives opportunities for Ss to focus on ranguaone and
the learning process.

_;éhYes No

17. Teacher stimulates the use of English outeide o f the
classroom.

Yes _Not Observed




18.

49

20.

Teaching objectives are clear. ﬁYESV Fhe

Teacher uses:
jﬁlnfo. gap activities __ | Open guestions

X Meaningful tasks/role—-plavs =

Teacher agives opportunities to make use of Lhe topic being
studied.

_&Yes Mo~ : N
Teacher corrects mistakes at the appropriate time.
__jﬁ§95 o C_AHNJ_ ot all )ﬁ;ﬂmﬁ?)

Teacher uses "mistalkes" as a teaching tool.

\ Yes —__No ' < i~ w//r \/(A n A

P Pen wayka)




EXERCISES USED FOR THE ADVANCED

LITERATURE COURSE

In this section I include some of the exercises I will use for the Literature Course which

will be taught for the first time at the CCA North.

1) Four poems (three in English and one in Spanish) which will be used in the first
class in order to make students aware of how it is that one should ?ead literature and
why it is so important to do so.

2) A funny photocopy by Quino on the interplay between reality and poetry.

3) A set of Fables by Aesop which will be used with one of the poems in the Text
“World Writer's Today”.

4) A photocopy by Borges (unfortunately in Spanish), on what it is to read Literature
and Poetry. It is intended especially for those who might teach this course later on.

5) A Magazine (just as the two created last year for the Advanced Course on

“Grammar Through Composition”), but focusing on literary analysis (if everything

turns out well, it is to be included later on).




LITERATURE COURSE CCA
(Andrés Melo Cousineau)

TO LOOK AT ANYTHING (John Moffit)

If you would know that thing

You must look at it long:

~ To look at this green and say

Y have . 3een spring in these
Woods,” will not do --- you must
Be the thing you see:

You must be the dark snakes of
Stems and ferny plumes of leaves,
You must enter in

To the small silences between
The leaves,

You must take your time

And touch the very peace

They issue from.

HOW TO EAT A POEM (Eve Merriam)

Don't be polite

Bite in

Pick it up with your fingers and and lick
the

juice that

May run down your chin

it is ready and ripe now, whenever you
are.

You do not need a knife or fork or spoon
Or plate or napkin or tablecloth.

For there is no core
Or stem

Or rind

Or pit

Or seed

Or skin

To throw away.

UNFOLDING BUD (Naoshi Koriyama)

One is amazed

By a water-lily bud
Unfolding

With each passing day
Taking a richer color
And new dimensions

One is not amazed

At first glance

By a poem,

Which is as tight-closed
As a tiny bud

Yet one is surprised

To see the poem

Gradually unfolding
Revealing its rich inner self,
As one reads it

Again

And over again.

ARS POETICA (Jorge Luis Borges)

Mirar el rio hecho de tiempo y agua

Y recordar que el tiempo es otro rio,
Saber que nos perdemos como el rio
Y que los rostros pasan como el agua.

Sentir que la vigilia es otro suefio

Que suena no sofar y que la muerte
Que teme nuestra carne es esa muerte
De cada noche, que se llama suefo.

Ver en el dia o en el afo un simbolo
De los dias del hombre y de sus afios,
Convertir el ultraje de los afos

En una musica, un rumor y un simbolo.

Ver en la muerte el sueno, en el ocaso
Un triste oro, tal es la poesia

Que es inmortal y pobre. La poesia
Vuelve como la aurora y el ocaso.

A veces en las tardes una cara

Nos mira desde el fondo del espejo;
El arte debe ser como ese espejo
Que nos revela nuestra propia cara.

Cuentan que Ulises, harto de prodigios,
Lloré de amor al divisar ltaca

Verde y humilde. El arte es esa ltaca
De verde eternidad, no de prodigios.

También es como el rio interminable
Que pasa y queda y es cristal de un
mismo

Heraclito inconstante, que es el mismo
Y es otro, como &l rio interminable.




intales T2 de segtisiabrs e 17917 TN e

I.lg,zz.ze lionng

lobios cle Vnbis,...

. o mfl T : ' 'y 7

L . (""’ % f';&.,"“f' N .‘ : &
) v,y R S

ety v P
At Y
SN

| 7/Una muchacha tan ,
bel e '

Por qué habra' intentado hacerlo?

»++CON
. .'

es05, labios de (raS._.\u\..




The developmernt of a&an internxl system is input dependentj it
happens whern learners receive and process  meaning-bearing imput,
Traditicnal grammar practice, on  the other hand, is Hclusively
output oriented. That is, learners get an explanation  and are
thern led through output practices. The development of an internal
system does not happen because learners practice putput. While
practice with output may help  with fluency and acocuracy irn
production, it is not “responsible" for getting the grammar into
the learner’'s head to begin with. The learner is asked to produce
when the developing system has not vet had a&a chance to build up &
representation of the language based on input data.

In the following figure we see the point at which traditional
grammar practice has its effect: it acts on cutput, not on input.

input ———* intake —-—=* developing system -————— * output

focused practice

FARUSE TO COMSIDER... MNO. 1t

the output-based mature of traditicmal arammar insetruction,
especially the use of wmechanical drills. Why do vou think
driliing and output are so entrenched in  the minds of mary
language instructors and materials developers? (Hint: Think

about Ther thearetical underpinnings of ARudiclingual
Methodology . )

SOME CRSERVATIONS ON HOW LEARNERS FROCESS INFUT

it is important to remember that we are talking about learners
processing "meaning-bearing” input:  input containing inftormation
or & message that the learner 1z attempting to wnderstand.

Although related, comprehension and input processing are not the
zame phenomencon. ‘Comprehension” is defined as making or oreating
meaning Trom | the informationsl content in the irput. "Input
processing”  is defined as making form—-meaning connections from
the linguistic data in the input for the purposes of constructing
& linguistic system: for exemple, commecting the MEANiING, "past-—
time reference” to  the endimg -& in Spanish and connecting the
meEaning "he drank” to Y“tomdé." While early-stage learners can
quite possibly create meaning and make form—meaning connections
at the same time, they have a limited attentional Capacity with
which to do =so. In any situvation, we have only so much attention
to altlocate-—we can watch ' TV and talk on the phone, but we’ll
miss some of what' s happerning on TV and some of what's being said
over the phone. We can read while the radic is plaving in the
background, but we have to tume out the radic in order to  Follow

b1
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12




FETHINKING GRAMMAR INSTRUCTION: STRUCTURED INFUT

We can begin toc develop & new kind of grammar instruction that
will guide and Tocus learners’ attention when they process input.
Grammar instruction should first occur at the level of processing
input. It should be directed to the following questions: 1) Are
forms being processed in the input? Are learners attending to
grammatical information? 2} Are correct Tform-meaning connections
being made when attending to input data?

The following figure visually captures this new conceptualization
of grammar instruction:

input —=-» intake -—-—# developing system ———~ output
processing mechanism

focused practice

AN EXAMFLE OF RELATING FROCESSING STRATEGIES TO INSTRUCTION:
~ VERE MORFHOLOGY

The goal is Tor learners to use morphocleogical  verb endings to
comprehend tense rather than rely soclely on lexical items. After
learners receive a brief explanation of how past-tense endings
work, they might Tirst practice attaching the concept of past
time to verb form in an  activity such as the following. The
purpose 1s to circumvent the strategy described in Hi(b):
learners preter processing lexical items to  processing
grammatical items Tor semantic information.

ACTIVITY A. Listen for Time Reference. Listen to esch sentence.
Irndicate whether the action occurred last week or is part of a

==t of actiorms criemted toward the present.

{sentences read by instructor or heard on tape)

5 . John talked on the phone.

P Mary helped ber mother.

D Fobert studies Tor two hours.
G Sam watched TV.

i Lori visite her parents.

ACTIVITY B. Matching. Once again, listen to each sentence. Select
the appropriate time-related adverbials that can be added to the

sentence vou hear.

16




Hypothesis 1(a) states that “"Learners process content words in
the input before anything else.” In other words, when drivem by
the need to understand  the informational content of input,
learners direct their attention to lexical items. Sometimes

informational content is encoded grammatically asz well as
lexically. That is, grammatical forms may convey some meaning.
Whenn the same meaning ig encoded both lewically and

grammatically . learners may simply igrnore the grammnatical item:
it isn't necessary in order to capture what somecne else is
saying. The following are & few examples in which lexical and
grammatical features compete for attention.

a. He walks.
. Yesterday, I went to the store.
C. I bought two books.

In sentence (a), both the subject pronoun and the person number
marker -s provide the same information (third-person singular).
In sentence (b), the temporal adverb "yesterday" signals tense,
as does the verb form. In sentence (c)y the gquantifying adjective
"two" signals plurality as does the noun inflection —-s. EBecause
praocessing is slower and more effortful for early-stage learners,
and because their ability to comprehend is more easily taxed,

abtaining meaning Tfrom the input must be economical and
evficient. The efficient way for learrners to get meaning is to
process  the lexical items and "skip aover" the grammatical

{morphological) items (number markers, verk Torms, and  noun
inflection). They can do so because lexical - items have a rather
figh informational value, or what VamFatten calls "communicative
value," defined to be the relative value a form contributes to
cverall sentence meaning.

(Note that communicative value refers to input processing and not
to language production.) The grammatical markers in sentences
(aly, (B), and (c) are very low in communicative value: learners
can ignore them and still understand the utterances. Un the other
hamd, the roots of the content words are high  in communicative
valuge;: "walk" 1is essentilal Tor getting overall sentence meaning
i (&). The third person —-s marker is low in communicative value
in contrast to the progressive marker —-ing. In the early stage of
lamguage &scguisition, learners’ processing  of grammatically
encoded informaticr will be limited unliess that information has a
relatively high level of communicative wvalue. In  other words,
althougih an instructor might e providing considerable
comprehensible input, what learners actually process  and attend
to might be different Trom what the instructor thinks they are
processing.
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1%. The baby’'s crying. {f) Indirectly asking someone

14. He' = watering the garden. to do something that
i%, The kettle’'s boliling. requires immediate
16. We ' re waiting for & attention.

friend.

17. The plane’' s taking o7f.
18, The sun’'s shining.

- Now add two examples of your own for sach category {a)—
G )
Mow take the categories that you found easiest in

exercice 1 and think of two situations fTor each. Write
out two examples for each situation.

TAKENM AND  ADAFTED FROM: A TRAINING COURSE FOR TEFL Ry Feter
Hubbard, Hywel Jones, Barbara Thornton, and Fod Wheeler. 0Oxford
University Fress, Oxford, 1983. Chapter S




{a) What do vou notice about the presentation of the form?

(b} What do vou think the textbook contains in addition to
these examples in order to present the meaning?

(c)y If the textbook contains nothing more than these
centences (perhaps linked together in  a short text)
what would you, the teacher, have to do or add in order
te present the meaning of the structure?

(c) What do these example sentences have in common '™

(e} What do you think the ‘eituation’ is7

{f) What is the "communicative purpose’ of these sentences’y

We hope that consideration of the above guestions
leads you to the conclusion that we are still in the
realm of usage not use since, .although the examples
all describe what various members of a family are
doing in the house, there is no reason why these
sentences should be produced: there is no
‘communicative purpose’ .

Ex

%
£

mple

E{l

In order to present a meaningful use of the structure the teacher
neede not only to select & situwation for presentation but to
incorporate into his material & function of the structure, that
ie ta sav. the use of the structure for & particular
communicative purpose. So  we might modify the above material
{Example Z), describing what members of the family are doing, in
order to present on use of the piresent progressive tense, which
we  miaght define az CInforming about a third person’ s
whereabouts' . We might then have & piece of materixl o
presentation that loocks something like this:

Situwatiorn: Mr. FRobinson  is married and has  four
children. One evening he comes home from his office.
Grily his son John  is in the living-room. M. robinson
wants to know wheres the others are.

Mee. F: Where' s your mom?

Jobir s She's cleaning the car.

Mr. F: Well, where's FPhilip?

Johkn: He's mending his bike.

M. R: What zbout Ann?

Johrn: She‘s watering the flowers,
M. R: And Faula™

Johr: She's taking a shower.

S50  the teacher could use the above material to present to the
cilass the form and meaning of the present pragressive tense and
one of its uses.

Foints for Discussion

1. Write out defimitiorns of the following words:
Torm——meaning——usSage —uae

&




3.

L.oGk

Fead the following dialogue and underline &ll the examples
af the present progressive tense.

Hello, Frank.

Hella, Jean. Where are you calling from?

The Rahamas.

The Bahamas'! What are vou doing there?

I'm taking a two-week vacation.

Well that' s wonderful. How's it going?

Oh, fine. I'm really enjoying myself. The sun’'s shining

211 the time and I°'m getting & great tan.

B: Lucky vou. It's raining here. I'm getting really bored.

f: Why? Aren’ t you working? _ ,

B: Well, I'm spending more time at the bar than at work. I'm
feeling depressed, so I'm drinking & lot.

A: How typical! You' re always drinking too much.

E: Oh, cut it out. You' re always complaining about that.
Anyway . when are you coming home'

f: I'm flying back on Saturday. I'11 call you on Friday
night at arocund 10.

E: That's & bad time. I'm playving poker then. We're not

finishing the game until 11.

Ok, then I°11 call yeou at 11:30. Bye.

AGlright. Talk to you then. Bye.

TR DmImE D

oI

Mow look at vour underlined examples and match each of them
with one of the grammatical categories of the present
progressive tense listed below. Do this by writing the
letter referring to the category next to the underlined
esample.

{a) an action happening now
{B) an actiocr happerning about this time but not necessarily
t the moment of speaking
(c} & definite arrangement in the near future
(d) with & point dim time to indicate an action which begins
before this point and probably comtinues after it
(e) & frequently repeated action, often one which annoys the
speaker or seems unreasonable to him
{ Thomson  and Martinet A PRACTICAL ENGLISH GRAMMAR
R | B9

11

k1)

Form, Meaning, and Use

at these Tollowing guotations Trom TEACHING LANGUAGE A5

COMMUNICATION by Widdowson.

i. "...when we acquire a language we do not only learn how
to compose and comprehend correct senterces as isolated
limnguistic units of random CCCUNFERCE: WE also  learn

how to use sentences appropriately  to achieve &
communicative purpose.” (page &)
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SENORAS, SENORES:

El panteista irlandés Escoto Erigena dijo que la Sagrada
Escritura encierra un_nimero_infinito de sentidos y la
?ﬂ)ff,co__nﬂluﬁn_\gjg‘_tomasolado del pavo real. Siglos
espués un cabalisia espaiiol dijo que Dios hizo la Escri-
tura para cada uno de los hombres de Israel y por consi-
guiente hay tantas Biblias como lectores de la Biblia. Lo
cual puede admitirse si pensamos que €s autor de la Biblia
y del destino de cada uno de sus lectores. Cabe pensar
que estas dos sentencias, la del plumaje tornasolado del
pavo real de Escoto Erigena, y la de tantas Escrituras como
lectores del cabalista espaiiol, son dos prucbas, de la ima-
ginacién Celta la primera y de la imaginacién oriental la
scgunda. Pero me atrevo a decir que son exactas, no s;()l:?l1
en lo referente a la Escritura sino en lo referente a cual-:
quier libro digno de ser releido. =
Emerson dijo que una {biblioteca| es un_gabincte migico |
en el que hay 7 muchos csthiza@_s._Dcspicmn cunan-

= e

do los llamamos; mientras no abrimos un libro, ese libre,
literalmente, geométricamente, € un volumen, una ceosa
entre las cosas. Cuando lo abnimos, cuando el libr9 _da con
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*su_lector, ocurre el hecho estético. Y aun para ¢l mismo
lector ¢l mismo libro cambia, cabe agregar, ya que cam-
biamos, ya que somos (para volver a mi cita predilecta)
el tiodde Hericlito, quien dijo que el hombre de ayer no
es el hombre de hoy y el de hoy no scrd el de mafana.
Cambiamos incesantemente y ¢s dable afirmar que cada
lectura de un libro, que cada relectura, cada recuerdo de
esa relectura, renucvan el texto. También el texto es el
cambiante rio de Her4clito. ’

Esto puede llevamos a la doctrina de Croce, que no sé
si es la mds profunda pero si la menos perjudicial: la idea
de quc la literatura es expresién. Lo que nos lleva a la
otra doctrina de Croce, que suele olvidarse: si la literatura
es expresibn, la literatura esta hecha de palabras y el len-
guaje es también un fenémeno estético. Esto es algo que
nos clesta admitir: el concepto de que el lenguaje es un
hecho_estético. Casi nadie profesa la doctrina de Croce y
todos la aplican continuamente.

Decimos que el espafiol es un idioma sonoro, que el in-
glés es un idioma de sonidos variados, que el latin tiene
una dignidad singular a la que aspiran todos los idiomas
quc vinieron después: aplicamos a los idiomas categorias
estéticas. Erréneamente, se supone que el lenguaje corres-
ponde a la realidad, a esa cosa tan misteriosa que llamamos
rcalidad. La verdad es que el lenguaje es otra cosa.

Pensemos en una cosa amarilla, resplandeciente, cam-
biante; esa cosa es a veces en el cielo, circular; otras veces
tiene la forma de un arco, otras veces crece y decrece.
Alguien —pero no sabremos nunca el nombre de ese al-
guien—, nuestro antepasado, nuestro comin antepasado,
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le dio a esa cosa ¢l nombre de luna, distinto en distintos
idiomas y diversamente fcliz. Yo diria que la voz griega \\
Selene ¢s demasiado compleja para la luna, que la voz - 'i | i
glesa moon ticne algo pausado, algo que obliga a la voz | © °

a la lentitud gue convicne a la luna, que se parece a la -
. : : : LYARE
luna, porque cs casi circular, casi cmpicza con la misma
letra con que termina. En cuanto a la palabra luna, esa
hermosa palabra que hemos heredado: del latin, esa her-
mosa palabra que es comin al italiano, consta de dos si-
iabas, de dos piezas, lo cual, acaso, es demasiado. Tenermns
lua, en portugnés, que parece menos fcliz; y lune, en fran-
cés, que tiene algo de misteriosn.
Ya que estamos hablando en castellano, elijamos la pa-
labra/luna._ Penseimos que alguien, alguna vez, inventd la
palabra [una. Sin duda, la primera invencién seria muy

distinta. ¢ Por qué no detencrnos en el primer hombre que | Mo
dijo 1a palabra luna eon ese sonido o con otro? e

Hay una metifora que he tenido ocasion de citar mas
de una vez (perdénenme la monotonia, pero mi memoria
es una vicja memoria de sctenta y tantos aios), aquella
wmetafora persa que dice que 1a luna cs el espejo del tiempo.
En la sentencia “cspejo del tiempo™ estd la fragiladad
de la luna y la cternidad también. Estd esa contradic-
ci6on de la luna, tan casi traslicida, tan casi nada, pero
cuya medida es la eternidad. _

En alemén, la voz luna cs masculina. Asi Nietzsche pudo % \
decir que la luna es un monje que mira envidiosamente a |
la ticrra, o un gato, Kater, que pisa tapices de estrellas.
También los géneros gramaticales influyen en la poesia.
Decir luna o decir “espejo del tiempo™ son dos hechos

e TRT

.
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estéticos, salvo que la segunda es una obra de segundo
grado, porque “espejo del tiempo” estd hecha de dos uni-
dades y “luna” nos da quizd aun mis cficazmente la pala-

bra, el concepto de la luna. Cada palabra es una_obra 't ™

poftica—

Se supone que la prosa esti mas cerca de la realidad
que la poesia. Entiendo que es un error. Hay un concep-
to que se atribuye al cuentista Horacio Quiroga, en el
que dice que si un viento frio sopla del lado del rio, hay que
escribir simplemente: un viento frio sopla del ludo del rio.
Quiroga, si es que dijo esto, parece haber olvidado que esa
construccién es algo’ tan lejano de la realidad como el
viento frio que sopla del lado del rio. ;Qué percepeion
tenemos? Sentinos el alre que se mueve, lo llamamos vien-
to; sentimos que ese viento viene de cierto rumbo, del lado
del rio. Y con todu esto formaios algo tan complejo como
un poema de Géngora o como una sentencia de Joyce.
Volvamos a la frase “el viento que sopla del lado del rio”.
Creamos un sujeto: viento; un verbo: que sopla; en una’
circunstancia real: dél lado del rio. Todo esto estd lejos de
la realidad; la realidad es algo mas simple. Esa frase apa-:
renteiente prosaica, deliberadamente prosaica y comiin’
elegida por Quiroga es una frase complicada, es una es-.
tructura. ’

Tomemos ¢l famoso verso de Carducci “el silencio

" e PR
verde de los campos”. Podemos pensar que s€ trata de un |

error, que Carducci ha cambiado el sitio del epiteto; debid
haber escrito “‘el_silencio de los verdes campos”’. Astuta
o retéricamente lo mudd y habld del verde silencio de los
campos. Vayamos a la percepcién de la realidad. ¢Qué es

104

nuestra percepcién? Sentimos varias cosas a un tiempo.
(La palabra cosa e demasiado sustantiva, quizi.) Sen-
timos ¢l campo, la vasta presencia del campo, sentimos ¢l
verdor y el silencio. Ya el hecho de que haya una palabra
para silencio es una creacién estética. Porque silencio se
aplicé a personas, una persona esta silenciosa o una cam-
pafa esta silenciosa. Aplicar “silencio™ a la circunstancia de
que no haya ruido ¢n ¢l campo, ya es una operacién csté-
tica, que sin duda fue audaz en su tiempo. Cuando Car-
ducci dice “el silencio verde de los campos” est4 diciendo
algo que estd tan cerca y tan lejos de la realidad inme-
diata como si dijera “el silencio de los verdes campos™.

Tenemos otro ejemplo famoso de hipalage, aquel insu-
perado verso de Virgilio “Ibant oscuri sola sub nocte per
umbra”, “iban oscuros bajo la solitaria noche por la som-
bra”. Dejemos el per umbra que redondea el verso y to-
memos “iban oscuros [Eneas y la Sibila] bajo la solitaria
noche” (“solitaria” tiene mas fuerza en latin porque vienc
antes de sub). Podriamos pensar que s¢ ha cambiado el
lugar de las palabras, porque lo natural hubiera sido decir
“;han solitarios bajo la oscura noche”. Sin embargo, trate-
mos de recrear esa imagen, pensemos €n Encas y en la
Sibila y veremos que esta tan cerca de nuestra imagen
decir “iban oscuros bajo la solitaria noche” como decir
“han solitarios bajo la oscura noche”.

El lenguaje es una creacién estética. Creo que no hay
ningu—na’cridé‘d?‘énd’,' y \ina “prueba-es’ quecUANAD estu-
diamos un 1dioma, cuando estamos obligados Yer 1as pa-
\abms de cerca, las sentimo§ hermasas o no. Al estudiar un
:dioma, uno ve las palabras Con Tupa, picnsa esta palabra
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e fea, ‘bsta &s linda, ésta s pesada. Ello no ocurre con~ /// -
la Tcngua materna, donde las palabras no nos pareccn ais-
ladas del discurso. -
La poesia, dice Croce, es cxpresion si un verso es expre-
si6n, si cada una de las partes de que el verso esta hecho,

cada una de las palabras, es expresiva en si misma. Ustedes

dirdn que es algo muy trillado, aigo que todos saben. P:.s_ v ;

no sé si lo sabemos; creo que lo sentimos por sabido porque -
es cierto. El hecho es que la- poesia no son los libros en
la biblioteca, no son los libros del gabincte magico de
Emerson.

-, G

La poesia es el encuentro del lector con el libro, cl

I
1
e 2 : -
descubrimiento del Tibro. Hay otra experiencia_cstética que | o0
Jat $oar 55
i
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¢s ¢l momento, muy extraio también, cn cl cual el poeta |

concibe la obra, en el cual va descubriendo o inventando |
la obra. Segin se sabe, en latin las palabras
“descubrir” son sinénimas. Todo esto csta de acuerdo con |

Yinventar™ y4 @it

la doctrina platénica, cuando dice que inventar, que des-
cubrir, es recordar. Francis Bacon agrega que si aprender |
¢s recordar, ignorar es saber olvidar; ya todo esta, solo
nos falta verlo. _

Cuando yo escribo algo, tengo la sensacion de que aﬁn,
algo preexiste. Parto de un concepto “general; s¢ mas o
menos el principio y el fin, y luego voy descubricndo las’ g:v-0
parte intermedias; pero no tengo la sensacion de inventar-
las, no tengo la sensacién de que dependan de mi arbitrio;
las cosas son asi. Son asf, pero estan escondidas y mi deber
de poeta es encontrarlas. -

Bradley dijo que uno de los efectos de la poesia debe ser
darnos la impresién, no de descubrir algn nuevo, sino de
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cién, o Emmm:o hoy de su atencién y

-, e
rccordar algo olvidado. Cuando leemos un buen poema
pensamos que también nosotros hubiéramos podido escri-
birlo; que cse pocma preexistia en nosotros. Esto nos lleva
a la dcfinicion platénica .de la poesia:

esa cosa hwiana,
alada y sagrada. Como dcfinicién es falible, ya que esa
cosa liviana, alada y sagrada podria ser la musica (salvo
quc la pocsia ¢s una forma de masica). Platon ha hecho™ ..~
algo muy supcrior a dcfinir la porsia: nos da un ejemplo
de pocsia. Podemos llegar al concepto de que 1a poesia cs
la expericncia estética: algo ast como una revolucién en la
enscianza de la poesia.

He sido profesor de literatura inglesa en la Facultad
de Filosofia y Letras de la Universidad de Buenos Alires
y he tratado de prescindir en lo posible de la historia de la
literatura. Cuando mis estudiantes me pedian bibliografia
yo les decia: “no importa la bibliografia; al fin de todo, .
mrurnmvﬁ:n no m:vo nada a., bibliografia ﬁr,_rnﬁvmlmjm:. -

e wOn qué no aﬁca_w: %268338 _om textos? Si estos

. SxSM les agradan, bien; y si no les agradan, déjenlos, ya
_que la idea de la lectura obligatoria cs una idca absurda:

tanto valdria hablar de felicidad obligatoria. Creo que la o
poesia cs algo que se siente, y st ustedes no sienten la poesia, e
st no tienen sentimiento de belleza, st un relato no los [leva

al desco de saber qué ocurrié después, ¢l autor no ha es- )
crito para ustedes. Déjenlo de lado, que la literatura es
bastante rica para ofrecerles algun autor digno de su aten-

EEANIN A
» fent

y que lecran manana.”
e bt B el il

Asi he ensenado, ateniéndome al hecho estético, que no
requiere ser definido. Tl hecho estético es algo tan evi-
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dente, tan inmediato, tan indefinible como el amor, el sabor
de la fruta, el agua. Sentimos la poesia como sentimos lal]
cercania de una mujer, 0 COMO SeNtinos una montafa o'
una bahia. Si la sentimes inmediatamente, ¢a qué diluirla
en otras palabras, que sin duda serAn mas débiles que
nuestros sentimientos?

Hay personas que sienten escasamente la poesia; gene-
rahlejg_tﬂz_:_ se_dedican_a_ersenarla. Yo crc"(‘)’_s;r;ifr—l_-aw‘pomia
y creo no haberla ensefiado; no he ensefiado el amor de
tal texto, de tal otro: he ensefiado a mis estudiantes a que
quieran la literatura, a que vean en la literatura una forma
de felicidad. Soy casi incapaz de pensamiento abstracto,

ustedes habran notado que estoy continuamente apoyando- v

me en citas y recuerdos. Mejor que hablar abstractamente
de poesia, que es una forma del tedio o de la haraganeria,
podriamos tomar dos textos en castellano y examinarlos.
Elijo dos textos muy conocidos porque ya he dicho que
mi memoria es falible y prefiero un texto que ya estd, que
ya preexiste en la memoria de ustedes. Vamos a considerar
aquel famoso soneto de Quevedo, escrito a la memoria de
don Pedro Téllez Girén, duque de:Osuna. Lo repetiré
lentamente y luego volveremos a €él, verso por verso:

Faltar pudo su patria al grande Osuna,
pero no a su defensa sus hazanas;
diéronle muerte y crcel las Espanas,
de quien & hizo esclava la Fortuna.

Iloraron sus invidias una a una
con las proprias naciones las extranas;
su tumba son de Flandres las campadas,
y su epitafio la sangrienta Luna.
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En sus excquias encendi$ al Vesubio
Parténope y Trinacria al Mongibelo;
¢l llanto militar crecié en diluvio.

Diéle el mejor lugar Marste en su ciclo;
la Mosa, ¢l Rhin, el Tajo y el Danubio
murmuran con dolor su desconsuelo.

Lo primero que observo es que se trata de un alegato
juridico. E1 poeta quiere defender la memoria del duque
de Osuna, que segin €l dice en otro poema “murié en
prisién y muerto estuvo preso”.

El poeta dice que Espana debe grandes servicios milita-
res al duque y que le ha pagado con la carcel. Estas razones
carecen de todo valor, ya que no hay razén alguna para
que un héroe no sea culpable o para que un héroe no sea
castigado. Sin embargo,

Faltar pudo su patria al grande Osuna,
pero no a su defensa sus hazanas;
diéronle muerte y carcel las Espadas,
de quien €l hizo esclava la Fortuna,

s un momento demagégico. Conste que no estoy hablando
a favor ni en contra del soneto, estoy tratando_de ana-
lizarlo. '

=]
R

Lloraron sus invidias una a una
con las proprias naciones las extraiias,

Estos dos versos no tienen mayor resonancia poétici;
fueron puestos por la necesidad de elaborar un sonet:
estan, ademds, las necesidades de la rima. Quevedo seguia
la dificil forma del soneto italiano que exige cuatro rimas.
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Shakespeare sigui6 la mas f4cil del soncto isabelino, que
exige dos. Agrega Quevedo:

su tumba son de Flandres las campanas,
y su epitafio Ja sangrienta Luna.

Aqui esta lo esencial. Estos versos deben su riqueza a su
ambigiiedad: Recuerdo muchas discusiones sobre la inter-
pretaci6n de estos versos. ¢ Qué significa “su tumba son de
Flandres las campanas™? Podemos pensar cn los campos
de Flandres, en las campanas militares que libré ¢l duque.
“Y su epitafio la sangrienta Luna” e¢s uno dé¢ los versos
mas memorables de la lengua espafiola. ¢(Qué significa?
Pensamos en la luna sangrienta que figura cn ¢l Apocalip-
sis, pensamos ¢n la luna debidamente roja sobre el campo
de batalla, pero hay otro soneto de Quevedo, dedicado
también al duque de Osuna, en el cual dice: “a las lunas
de Tracia con sangriento / cclipse ya rubrica tu jornada™.
Quevedo habrd pensado, en principio, ¢l pabellén otoma-
no; la sangrienta luna habra sido la medialuna roja. Creo
que todos estaremos de acuerdo en no descartar ninguno
de los sentidos; no vamos a decir que Quevedo se refirib
a las jornadas militares, a la foja de scrvicios del duque o a
la campafia de Flandres, o a la luna sangrienta sobre el
campo de batalla, o a la bandera turca. Quevedo no dejé
de percibir los diversos sentidos. Los versos son_felices_por-
que_son ambiguos.

En sus exequias encendié al Vesubio
Parténope y Trinacria al Mongibelo.
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O sca que al Vesubio lo encendié Napoles y Sicilia -al
Etna. Qué raro que haya pucsto estos nombres antiguos
que parccen alejar todo de los nombres tan ilustres de
cntonees. Y

el llanto militar crecié en diluvio,

Aqui tenemos otra prueba de que una cosa es la pocsia
y otra ¢l sentir racional; Ia imagen de los soldados que
lloran hasta producir un diluvio es notoriamentc absurda.
No 1o es cl verso, que tiene sus leyes. El “llanto militar",‘i’
sobre todo militar, es sorprendente. Militar es un adjetivo:
asombroso aplicado al Hanto.

Lucgo:

Didle ¢l mejor lugar Marte en su ciclo.

Tampoco, - légicamente, podemos: justificarlo; -no--tiene
sentido alguno pensar que Marte alojé al duque de Osuna
junto a César. La frase existe por virtud del hipérbaten.
Ls la picdra de toque de la pocsia: el verso existe mas aila
del sentido.

la Mosa, el Rhin, ¢l Tajo y el Danubie
murmuran con dolor su desconsuelo.

Yo diria que estos versos que me han impresionado
durante afios son, sin embargo, esencialinente falsos. Que-
vedo sc dejé arrastrar por la idea de un héroe llorado por
la geografia de sus campanas y por rios ilustres. Sentimaos
que sigue falsa; hubiera sido mds verdadero decir la ver-
dad, decir lo que dijo Wordsworth, por cjemplo, al cabo
de aquel soneto en que ataca a Douglas por haber hecho
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talar una sclva. Y dice, si, que fue terrible lo que hizo
Douglas con la selva, que habia derribado una noble horda,
“una fraternidad de arboles venerables™, pero sin embar-
go, agrega, nosotros nos dolemos de males que a la natu-
raleza misma no le importan, ya que ¢l rio Tweed y
las verdes praderas y las colinas vy las montafas conti-
nuan. Sintié que podia lograrse un mejor efecto con la
verdad. Diciendo la verdad, nos duele que hayan talado
esos hermosos arboles, pero a la naturaleza nada le un-
porta. La naturaleza sube (si es que existe un ente que
se llame naturaleza) que puede renovarlos y el rio sigue
corriendo.

Es verdad que para Quevedo se trataba de las divini-
dades de los. rios. Quizd hubicra sido mas poética la idea

!
fo7
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de que u los rios de las guerras del duque no les importara

la mucrte del de Osuna. Pero Quevedo querta hacer una
elegia, un poema sobre la muerte de un hombre. (Qué es
la muerte de un hombre? Con él muere una cara que no
se repetira, segin observé Plinio. Cada hombre ticne su
cara Guica y con él mucren miles de circunstancias, miles
de recucrdos. Recuerdos de infancia y rasgos humanos, de-

masiado humanes. Quevedo no parece sentir nada de_esto.

barece sentir nada Q€
Hubia muerto en fa carcel su amigo, el duque de Osuna,
y Quevedo escribe este soncto con frialdad; sentimos su
esencial indiferencia. Lo escribe como un alegato contra
el estado que condend a prisién al duque. Pareceria que
no lo quiere a Osuna; cn tnlo caso, no hace que lo queramos
nosotros. Sin embargo, es uno de los grandes sonetos de
nuestra lengua.

Pasenos a otro, de Enrique Banchs. Seria absurdo decir
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que Banchs es wmejor poeta que Quevedo. Ademis, (qué
significan esas comparaciones? :

Consideremnos este soneto de Banchs y en qué reside su
agrado:

Hospitalario y fiel en su reflejo
donde a ser apariencia se¢ acostumbra
el material vivir, estd el espejo

como un claro de luna en la penumbra.

Pompa le da en las noches la flotante
claridad de la ldmpara, y tristeza .
la rosa que en el vaso agonizante
también en él inclina la cabeza.

Si hace doble al dolor, también repite
las cosas gue me son jardin del alma.
Y acaso espera que algin dia habite

en la ilusién de su azulada calma
el Huésped que le deje reflejadas
frentes juntas y manos enlazadas.

Este soneto es muy curioso, porque el espejo no €s n_w
protagonista: hay un protagonista secreto que nos es re-
velado al fin. Ante todo tenemos el tema, tan poético: el
espejo que duplica la apariencia de las cosas: B

donde a ser apariencia se acostumbra
el matenal vivir. ..

Podemos recordar a Plotino. Quisieron hacerle un re-
trato y se neg6: “Yo mismo soy una sombra, una sombra
del arquetipo que estd en el cielo. A qué hacer una som-
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bra 'de esa sombra.” Qué es ¢l arte, pensaba Plotino, sino
una apariencia de segundo grado. Si ¢l hombre es delez-
nable, cémo puede ser adorable una imagen del hombre.
Eso lo sintié Banchs; sintié la fantasmidad del espejo.
Realmente es terrible que haya espejos: siempre e

sentido cl terror de Tis espejos=Créa que Poe lo sintio tam-
bién. Hay un trabajn suyo, uno de los menos conncidos,
sobre ¢l decorado de las habitaciones. Una de Ias condicio-
nes que pone es que los espejos estén situados de mado que
una persona sentada no se refleje. Esto nos informa de
su temor de verse en el espejo. Lo vemos en su cuento
William Wilson sobre el dobic y en ¢l cuento de Arthur
Gordon Pyr. Hay una tribu antartica, un hombre de esa

tribu que ve por primera vez un espejo y cac horrorizado.

Nos hemos acostumbrado a los espejos, pero hay algo
de temible en esa duplicacién visnal de la realidad. Vol-
vamos al soneto de Banchs. “Hospitalario™ ya le da un
rasgo humano que es un lugar comiin. Sin embargo, nunca
hemos pensado que los espejos son hospitalarios. Los espe-

jos estan recibiendo_todo_en_silencio, con amable resig-
nacién:

Hospitalario y ficl en su reflejo

donde a ser aparicncia se acostumbra
el material vivir, estd el espejo

como un claro de luna en la penumbra.

Vemos el espejo, también luminoso, y ademas lo com-
para con algo intangible como la luna. Signe sintiendo lo
magico y lo extrafio del espejo: “como un claro de lina

en la penumbra™.
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Pompa le da en las noches la flotante
claridad de la limpara.

La “flotante claridad™ quierc que las cosas no sean de-
finidas; todo tiene que ser impreciso como cf espejo, el
espejo de la penumbra. Tiene que ocurrir en la tarde o
en la noche. Y asi:

... la flotante
claridad de la limpara, y tristeza
la rosa que en ¢l vaso agonizante
también en él inclina la cabeza.

Para quc todo ne sca vago, tenemos ahora una rosa,

una precisa rosa. .

Si hace doble al dolor, también repite
las cosas que me <on jardin del alma
y acaso cspera «ue algin dia habite

en la ilusién de su azulada calma,
el Huésped que le deje reflejadas
frentes juntas y manos enlazadas.

Aqui llegamos al temna del soneto, que na es el espejo

sino ¢l amor, el pudoroso amor. El espejo no espera ver
rcflcjadas Ifrentes juntas y manos enlazadas, es el poeta
quien ecspera verlas. Pero una suerte de pudor o lleva a
decir todo eso de manera indirccta y esto estd admirable-
mente preparado, ya que desde el principio tenemos “hos-
pitalario y ficl”, ya desde ¢l principio el cspejo no es el
espejo de cristal o de metal. El espejo es un ser humano,
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es hospitalario y fiel y luego nos acostumbra a que vea-
mos ¢l mundo apariencial, un mundo apariencial que al
final sc identifica con el poeta. El poeta es el que quiere
ver al Huésped, el amor.

Hay una diferencia esencial con el soncto de Quevedo,
y es que sentimos de inmediato la vivida presencia de la
poesia en aquellos dos versos

su tumba son de Flandres las campanas
y su epitafio la sangrienta Luna.

He hablado de los idiomas y de lo injusto que es com-
parar un idioma con otro; creo que hay un argumento que
es suficiente y es que si pensamos en un verso, una estrofa
espafiola por ejemplo, si pensamos | |

quién hubicra tal ventura
sobre las aguas del mar
como hubo ¢l conde Arnaldos
la manana de San Juan,

no importa que esa ventura fuera un barco, no importa
el conde Arnaldos, sentimos que esos versos s6lo pudieron
haberse dicho en espanol. Kl sonido del francés no me agra-
da, creo que le falta la sonoridad de otros idiomas latinoes,
pero ;como podria pensar mal de un idioma que ha per-
mutido versos admirables como el de Hugo,

L hydre-Universe tordant son corps ecaillé d'ustren,

comno censurar a un idioma sin el cual sertan unposibles
€308 versos?
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En cuanto al inglés, creo que tiene el defecto de haber
perdido las vocales abiertas del inglés antiguo. Sin em-
bargo, ello posibilitd a Shakespeare versos como

And shake the yoke of inauspicious stars
From this worldweary flesh,

que malamente se traduce por “y sacudir de nuestra came
harta del mundo el yugo de las infaustas estrellas™. En

espaiiol no es nada; es todo, en inglés. Si tuviera que ele-
gir un idioma (pero no hay ninguna raz6n para que no
elija a todos), para mi ese idioma serfa el aleméan, que
tiene la posihilidad de formar palabras compuestas (como
el inglés y aGn mis) y que tiene vocales abiertas y una
musica-tan admirable. En.cuanto al italiano, basta la Co-.

media.

Nada tiene de extrafio tanta belleza desparramada por di-
versos idiomas. Mi maestro, el gran poeta judeo-espaiiol Ra-
fael Cansinos-Asséns, legé una plegaria al Sefior en la que
dice “Oh, Sefior, que no haya tanta belleza”; y Browming:
“Cuando nos sentimos mas seguros ocurre algo, una puesta
de sol, el final de un coro de Euripides, y o:.wwa estamos
perdidos.” .

La belleza esta acechandonos. Si tuviéramos sensibilidad,
la sentiriamos asi en la poesia de todos los idiomas.

Yo debi estudiar mas las literaturas orientales; sélo me
asomé a ellas a través de traducciones. Pero he sentido el
golpe, el impacto de la belleza. Por ejemplo, esa linea del
persa Jafez: “vuelo, mi polvo serd lo que soy.” Esta en ella
toda la doctrina de la ”m&?mmﬁmnmo:wlmm& polvo sera lo
que soy”, renaceré otra vez, otra vez, en otro siglo, seré
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Jafez, el poeta. Todo esto dado en'unas pocas palabras
que he leido en inglés, pero no pueden scr muy distintas
del persa. ;

Mi polvo serd lo que soy es demasiado sencillo para
haber sido cambiado. _

Creo que es un error estudiar la literatura histérica- mh___ 1y
mente, aunque quiza para nosotros, sin excluirme, :3,“__.\\

b:aammnwmno:oaoac, Imv\c:_:ulno;n:: :o::ugq
nwmw. mi fue un excelente poeta y un mal critico, Marce-
lino Menéndez y Pelayo, que sc titula Las cien mejores
poesias castellanas. Encontramos ahi: “Ande yo caliente,

y riase la gente.” Si ésa cs una de las mejores pocsias cas-

/

tellanas, nos preguntamos cémo serin las no mcjores. Pero
en el mismo libro encontramos los versos de Quevedn que
he citado y la “Epistola™ del Anénimo Sevillano y tantas
otras poesias admirables. Desgraciadamente no hay nin-
guna de Menéndez y Pelayo, que se excluyé de su anto-
logia.

La belleza est4 en todas partes, quizd en cada momento
de nuestra vida. Mj amigo Roy Bartholomew, que vivid
algunos afios en Persia y tradujo directamente dcl farsi a
Omar Jaiam, me dijo lo que yo ya sospechaba: que
en cl Orienté! en general, no s¢ estudian histéricamente
la literatura ni la

filosofia. De ahi el asombro de Deussen

y Max Miiller, que no pudieron fijar la cronologia de los
autores. Se estudia la historia de la filosofia como diciendo 1} 4
Aristételes discute con Bergson, Platén con Hume, todo s
simultidneamente.

Concluiré citando tres plegarias de marineros fenicios.
Cuando la nave estaba a punto de hundirse —estamos
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en el primer siglo de nuestra era - rezaban algura de

ecsas tres, Dice ona de ellas:

Madre de Cartage, devurlvo el rrmn,

Madre de Cartago es la ciudad de Tiro, de donde pro-
cedin Dido. Y luego, “devicivo el remo”. Hay aqui algo
extraordinario: el fenicio que <dlo concibe la vida como
remero. Ha cumplido su vida y devuelve el remo  para
que otros sigan remandlo,

Otra de las plegarias, mis patética aln:

1

Duermo, lueco vuclvo o remar, £

L1 hombre no concibe otro destino; y. asoma la idea
del tiempo cichico, .

Por altimo, ésta’ que es harto conmovedora' y que es dis-
tinta de las otras porque no implica la aceptacion del des-
tino; es ¢l hecho desesperado de un hombre que va a morir,
aque va a ser juzgado por terribles divinidades y dice:

Dioses, no me juzgucis como un dios
sino como un hombre . 9.
aquirn ha destiozado el mar.

['n estas tres plegarias sentimos inmediatamente, o yo f
siento inmediatamente, Ia presencia de la poesia. En cllas
estd el hecho estético, na en bibliotecas ni en bibliografias

ni en estudins sobre famulias de manuscritns ni1 en vola-

micnes cerradaos,
He Ieido csas tres plegarias de marineros fenicios en o

cuento de Kipling “The Manner of Men”, un cuento sobre
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San Pablo. ¢Son auténticas, como malamente se diria, o
las escribi6é Kipling, el gran poeta? Después de formularme
la pregunta senti vergiicnza, porque ¢ qué importancia puc-
de tener elegir? Veamos las dos posibilidades, los dos cuer-
nos del dilema.”

En el primer caso, se trata de plegarias de marineros
fenicios, gente de mar, que sélo concebian la vida en el
mar. Del fenicio, digamos, pasaron al griego; del griego al
latin, del latin al inglés. Kipling las reescribié.

En el segundo, un gran poeta, Rudyard Kipling, se ima-
gina a los marineros fenicios; de algin modo, estd cerca
de ellos; de algin modo, es ellos. Concibe la vida como
la vida del mar y lleva puesta en su boca esas plegarias.
Todo ocurrid en el pasado: los andnimos marineros fe-
nicios han muerto, Kipling ha muerto. ; Qué importa cuél
de esos fantasmas escribié o pensd los versos?

Una curiosa metafora de un poeta hindd, que no sé st
pucdo apreciar del todo, dice: “El Himalaya, esas altas
montanas del Himalaya [cuyas cumbres son, segin Ki-
phing, las rodillas de otras montanas], ¢l Himalaya es la
nsa _de Shiva.” Las altas montanas son la risa de un dios,

de un dios terrible. La metafora es, en todo caso, asoni-
brosu.

+ Tengo para i que la belleza

Bt ——— R Ll

€s una sensacion fisica,
algo que sentimos con todo el cuerpo. No es el resultado-

de un juicio, no llegamos a ella por medio de reglas;:
sentimos la belleza o no la sentimos. !

1

Voy a concluir con un alto verso dél poeta que en el
siglo diecisiete tomé el nombre ¢xtranamente poético, real,
de Angelus Silesius. Viene a ser el resumen de todo cuanto
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he dicho esta noche, salvo que yo lo he dicho por Bnmzw
de razonamientos o de simulados razonamientos: lo diré

en alemén, para que lo oigan

e e i

“primero en espanol y después
ustedes:

La rosa sin porqué florece porgue florece. Pomeve

l

Die Ruse ist ohne warum; sie bliihet weil sie blithet. _

i
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. The Fox and the Goat

A cock was once strutting up and down the farmyard among the

hens when suddenly he espied something shinning amid the straw.
"Ho! ho!"™ quoth he, "that's for me,” and soon rooted it out from
beneath the straw. What did it turn out to be’but a Pearl that by

some chance had heen lost in the yard?

"You may be a lLreasure,"

gquoth Master Cock, "to men that prize you, but for me I would
rather have a single barley-corn than a peck of pearls.”

1

Precious things are for those that can prize:them.
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The Wolf and the Lamb

Once upon a time a Wolf was lapping at a spring on a hillside,
when, looking up, what should he see but a Lamb just beginning to
drink a little lower down. "There's my supper," thought he, "if
only I can find some excuse to seize it, Then he called out to
the Lamb, "How dare you muddle the water from which T am

drinking?"”

nay," said Lambikin; "if the Qater be muddy up

"Nay, master,
for it runs down from you to

there, I cannot be the cause of it,
me." <R '

"Well, then," said the Wolf, "why did you call me bad names
this time last year?" i

"That cannot be," sald the Lamb; "I am only;six months old."

"I don't care," snarled the Wolf; "if it was not you it was
your father;" and with that he rushed upon the poor little Lamb
and .

.WARRA WARRA WARRA WARRA WARRA
.ate her all up. But before she died she gasped out

."Any excuse will serve a tyrant."

The Dog and the Shadow

It happened that a Dog had got a piece of meat and was
carrying it home in his mouth to eat it in peace. Now on his way
home he had to cross a plank lying across a running brook. As he
crossed, he looked down and saw his own shadow reflected in the
water beneath. Thinking it was another dog with another piece of
meat, he made up his mind to have that also.. So he made a snap at
the shadow in the water, but as he opened his mouth the piece of
meat fell out, dropped into the water and was never seen more.

Beware lest you lose the substance by grasping at the shadow.

The Lion's Share

The Lion went once a-hunting along with the Fox, the Jackal,

and the Wolf, They hunted and they hunted till at last they
surprised a Stag, and soon took its life. Then came the question
how the spoil should be divided. "Quarter me this Stag," roared
the Lion; so the other animals skinned it and cut it into four
parts. Then the Lion tock his stand in front of the carcass and
pronounced judgment: The first quarter is for me in my capacity
as King of Beasts; the second is mine as arbiter; another share
comes to me for my part in the chase; and as for the fourth
quarter, well, as for that, I should like to see which of you will

dare to lay a paw upon it."

"Humph, " grumbled the Fox as he walked away with his tail
betwaen hig lagss but he spoke in a low growl

."You may share the labours of the great,
but you will not share the spoil.”




The Wolf and the Crane

A Wolf had been gorging on an animal he had killed, when

suddenly a small bone in the meat stuck in his throat and he could
not swallow it. He soon felt terrible pain in his throat, and ran
up and down groaning and groaning and seeking for something to
relieve the pain. He tried to induce every 'one he met Co remove
the bone. "I would give anything," said he, "if you would take it
out." At last the Crane agreed to try, and told the Wolf to lie
on his side and open his jaws as wide as he .could. Then the Crane
put its long neck down the Wolf's throat, and with its beak
loosened the bone, till at last it got it out.

"Will you kindly give me the reward you proﬁised?" said the
Crane. i

The Wolf grinned and showed his teeth and said: "Be content.
You have put your head inside a Wolf's mouth and taken it out
again in safety; that ought to be reward enough for you."

Gratitude and greed go not together.

The Man and the Serpent

A Countryman's son by accident trod upon a Serpent's tail,

which turned and bit him so that he died. The father in a rage
got his axe, and pursuing the Serpent, cut off part of its tail.
So the Serpent in revenge began stinging several of the Farmer's
cattle and caused him severe loss. Well, the Farmer thought it
best to make it up with the Serpent, and brought food and honey to
the mouth of its lair, and said to it: "Let'"s forget and forgive;
perhaps you were right to punish my son, and take vengeance on my
cattle, but surely I was right in trying to revenge him; now that
we are both satisfied why should not we be friends again?"

"No, no," said the Serpent; "take away your:gifts; you can
"never faorget the death of your son, nor I the loss of my tail.”

Injuries may be forgiven, but not forgotten.

The Town Mouse and the Country Mouse

Now you must know that a Town Mouse once upon a time went on a
visit to his cousin in the country. He was rough and ready, this
cousin, but he loved his town friend and made him heartily
welcome. Beans and bacon, cheese and bread, were all he had to
offer, but he offered them freely. The Town Mouse rather turned
up his long nose at this country fare, and said: "I cannot
understand, Cousin, how you can put up with isuch poor food as
this, but of course you cannot expect anything better in the
gountry; come you with me and I will show you how to live. When
you have been in town a week you will wonder how you could ever
have stood a country life." No sooner sald than done: the two
mice gset off for the town and arrived at the Town Mouse's -
residence late at night. "You will want some refreshment after
our long journey," said the polite Town Mouse, and took his friend




EXERCISES AND FORMATS USED FOR THE

COURSE ON “ENJOYING GRAMMAR"

In this section I include some of the exercises I used for the Advaced Course, "Enjoying

Grammar”, which I taught for the first time at the CCA North.

)

2)

3)

4)

Day to Day Format for adequate on-going evaluafion. I include a blank format as
well as a completed one. All students PASS, bu;t they are set within a scale of
excellence.

Grammar exams done through out the second mdnth to assess students in an on-
going way, as well as to provide some feedback.

Written Presentations which they, likewise, had to present orally in order to use the
Topic in each unit of the text, AS WELL AS, the grammar point targeted. These
presentations correspond to Units 13, 14, 15, 16 z:md DO USE THE GRAMMAR
STUDIED. (Authentic Oral Assessment)

Finally a set of photocopies explaining a magic trick which can be used in the class
for True Conditionals in the present (Unit 15). A class was dedicated to scientific
experiments and tricks. These worked out extrex;nely well. T wanted to practice
Authentic Assessment through Experiments and Demonstrations which I had never

done before. (Except in a private class where people had to prepare their own

recipe.)
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EINAL EXAM: (FE)

INTERVIEW OR PARTICIPATION: (1)/ (P)

FINAL GRADE: (FG) SCALE: E (4.7+); VG (4.2+); G (3.8+); A (3.5+); F (-3.5).
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RENE'S NAZCA LINES THEORY

Since Nazca lines were discovered in 1927 there have been a ot of theorys. One of
the most famous not only for phantastic but also for polemic is the one that is shown
in the book, the von Daniken theory. Daniken says that extraterrestials might have
Jaid out the lines as runways for their air craft, and the Nazcans, that must have
belived they were gods, could have built the lines by orders of the visitors (the
gods). One of the first problem with this theory is that the soil is not hard enough to
sustain repeated landing of heavy airships. The other problem is that many lines are
only 3 feets wide, too narrow for big airships.

My theory is based on the fact that near the lines in some graves they have found
some pottery that has drown on it the same lines by scale. This can mean two

things:

1. The ancient Nazcas could have seem the lines fron the air onece the lines were
painted or in oder to paint them. This is suported by another theory that says that
Nazcans could have made a kind of flying machine, like a ballon filled with hot air
that soared into the air, so they could have flown high enough to see the lines and
then they may have drawn the lines in the pottery. This is a good theory but if the
Nazcans could have made a flying machine the first idea that comes to our minds is
that they might have traveled to other places in the world, and why there is no trace
of Nazca culture in far places from Peru ?, and why haven't they found any other
places with lines like Nazca lines ? This questions don’t have answer, that's why
this theory is wrong. '

2 The second is my theory, and is based on the fact that Nazcans could have
designed the lines but they couldn’t have seem them from the air. The ancient
Nazcas were very inteligent so although they couldn’t have flown, they may have
had the thecnica to design the figures and then they must have been able to amplify
them, how ?. There are a lot of tecnics that the Nascas could have used. One for
example is an amplification by grid. Ancient Nazcas had to have drawn the lines in a
little pice of soil and then they could have drawn a grid on the drawn lines, then they
must have amplified each square the times they wanted and painted the grid again
in the big scale on the place the lines are today and finaily they might have copied
square by square untif finish all the grid.

So | think that the ancient Nazcas never saw the big lines, only the short ones that
they designed and copied in the pottery.

o
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If | hadn’t been born

| know that probably, the story of my life is not very exiting, but, / wonder what would have
happened if | had not been born?

First | have to say that | was born in January 1% 1973. If you think about it, it was not a very
good day to come to this world. If my mother had not had my delivery that day, she would
have had a very nice change of year, instead of a long December 31% night at the hospital. |
think | feel guilty about that.

Some people say, Capricorn people are not too easy to understand, so | believe that is why |
had some trouble with my first teacher four years later. For instance, one day | was playing
soccer. Someone threw the ball behind some trees, so | went for it and | got trapped in the
middle of them, even when there were a lot of possibilities to go for it without any danger. /f /
had not gone for the ball, my teacher would not have had to climb the trees to rescue me.

| have always been like all that stuff, people say about music and gorillas. “If they listen to the
music, they will get calm”. Well, that is how mom have always beaten me. When | was five, |
took piano classes at school and | really enjoyed it, but | had the great idea of changing my
school. If my parents had not had to deal with me after | changed school, they would have
avoided my show asking for my piano teacher.

In 1983 | used to challenge all my friends to do some crazy things (you know, we had a club).
One day, | asked my friends to play on the roof of the school (thank god it has only one floor).
Well, it was wet and | felt down. | will never forget how looked my right arm. It was broken. |
was injured in both bones. That day my oldest brother had a math test he forgot. But he had
to take me to the hospital. So, if | had not been on top of that roof, my brother would have

failed that test for sure.

In 1984, my parents made me and my brothers take some tennis classes. | have always
loved tennis and that was a great opportunity. | wanted to be like Jimmy Connors (You know,
the Pete Sampras of the 80's). Once again | did something | am not sure if | was guilty or not.
| was playing against my brother and | made a fast move he could not answer. The problem
was that the ball hit his left eye. He almost lost it. /f | had not been there, he would have had
a peaceful practice.

A couple of years later | found my first love. | was thirteen and she was twelve. Now | think it
was funny, but then | thought it was very stressing. | did not know what to do. OK, let’s talk
about the sexual part. One day, one month after | met her, | asked her to be my girifriend.
Surprise, She said YES. That day, of course, | must have kissed her, but | couldn't, so | had
to wait until the next day. Even if kids think they are not shy, they are. When | finally kissed
her, we both were shaking, so we hit our teeth and it was a little painful. If my first girlfriend
had not had a shaking boyfriend, she would have enjoyed more her first kiss. Of course | was
a hero for my friends. '

You must be thinking, “what a boring life”, so | will tell you just one final thing. In 1990 | had to
apply for the mandatory army service. The worst of it is the medical exam. They makes you
feel like a bunch of animals they are just about to buy (you do the same with horses). Well,
guess what? | was able to be part of the never defeated Colombian Army. Two months later
the medical exam, | had the drawing. We were 21 men of my school that day, and they
divided us as follows: 11 would have the honor to become a soldier, 10 would get that day
the army card. | was one of those who got that day the army card, but my best friend, the last
in the list, did not. Probably, if | had not been there that day, my friend could have had the
chance to be free of the army service. But do not worry. Nothing dangerous happened to him.



Just in case you are interested, in 1991 | started to study systems engineering, | went to the
Guns ‘n Roses concert in 1992, | begun to work in 1993. | met my current girifriend in that
year also. In 1994 | got my Systems Technological degree. In 1995 | bought my first car. In
1996 | became a System Engineer. Last year | changed to my current job, and this year |
decided to study “Enjoy Grammar” at the Colombo and ask my girlfriend to become my
fiancee (| will ask her next November). As you see, mine is not an extraordinary life, but | am
sure this world would not have been the same the last 26 years if | had not existed to make

my people cry and laugh.

" German Hernandez
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SURVEYS

The following are sample end-of-course surveys written down by the students at my
request. | have always carried out this mini-surveys at the end of each and every CCA
course in order to get some feedback from the students with regards to the class. This is
by no means a formal survey, it is not intended to be so. I just ask each of the students
in the day of the final exam to write the good things of the course and the bad things
about the course on separate sides of a small piece of paper. They do not have to write
down their names (I just compare their handwriting with that of their exam so 1 can
know who is who ---just kidding), and can be as honest as they can. Likewise they
know that the only reader will be me. If one reads them carefully one can see repeated
good and bad features which one can then try to continue/improve or analyze/correct.
S-tudents usually feel that they can write what they believe is so, and incredibly it so
happens that they do so gladly.

One project for next year would undoubtedly be to analyze the information presented
and to try to develop a more sophisticated survey system which continues to be

absolutely informal. Moreover [ could write a personal report on how these comments

have changed through the years of teaching.
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EXAMPLE ONE: COURSE VI-B

It was 4 nice day when the astonauts will probably be able to take a trip mMoon. but they
has been changed the plan and they’ll going to another pleace. when they has been
seen at Jupiter nearly and they landed there in this moment the spaceship produced a
cxplosion.

In this planet the astronaus saw the others planets so near to there. Then appear one
martians and the astronauts has been astonish and they traid to speak to him but he
didn’t understand this language and he call to the others martians and they wasn’t as
strong as them

finally the martians attack them. The rocks was threw by the extraterrestres.

Comment:

SECOND EXAMPLE: COURSE VI-B

' Ve ‘V(' W,
In the past all was dark and cold. But one day had an explotion that shocked and all

At

gt LS~ ¥s)
changed. And it bcgun to former a beautiful world; with many wdderfuls things. First £

sv st flo rte
appear thc light so this places had something that shined the rest. This was the sun and

?(0“ we u'(

S - : : v, W
he shine above the montains. The plants were green and big with ditferents sizes.

S o
The flowers were beautifull with mua% color. And, ‘thuc appeared dinosaurs; animal

F Noac Jﬁm 5 Vv
with large neck strange animals flying in the Heaven, for this reason has been thinking

COnd

about how the universe was created. And this will'can always be a question. If we know

wadl,

we were gods.

Comment:
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Directions: Choose the cprrect completion.

MODA o'y

Example;
C Peter rather sleep an a I_}na!.'rrs: than on the flaor.
A. shall B. could . C. would D. must
—— L. Al painted his bedream black, Tt looks dark and dreary. He a different color,
AL had to choose i B. should have chosen
C. must have chosen D. could have been choesing
e 2. Tomis sitting at his desk. He's reading his chemistry text because he has a test
tomorrow, He .
A. could study . B. should be studving
C will study . Do must be studying
— 3, When Mr. Lee was vounger, he ____ work in the garden for hours, bui now he has io
take frequent rests because he has emphysema.
A, has gotto B. can
C. should be able 10 D. could

e 165

oe

. “'Larry drove all.‘nighl to get here Fn:r his sister’s wedding, He

. “You haven't eaten anything since yesterday aftcr‘noon. You

19.

4, Whenever my parents went out in the evening, |
younger brother.

A. would get . B. should get
C. must have gotien D. had better get
5. Yesterday I to a furniture store. I bought a new lamp there.
A. could go . ; B. went )
C. could have gone ' D. ought 10 have gone

6. Jimmy and Maria were mischievous chitdren. They
which always gat them into a lot of trouble.

A. could play B. used 10 play
C. could have played D. may have playved
7. Robert has a new car. He ____ it for a very good price. He paid 30 percent less than
the regular retail cost.
A. could buv U B. had 1o buy
C. was suppnsed to buy i 3 D. was able 10 buy

8. "*Did you enjoy the picaic3' :
"Tt was okay, but 1'd rather o 5 movie.”
A go B. be going C. have gone D. went

9. ““Why are vou so stre that Aan didn’t commit the crime she's been accused of
committing?"’

""She that crime because [ was with her, and we were out of (own on that day.”
A, may not have commisied B. wasn't supposed to commit
C. commiued D. couldn't have committed,

0. *‘Since we have 10 be there in a hurry, we take a taxi."”
“I agree."”
A. had better . B. may

C. have been used o D. are able to

1. "It rain this evening, Why don’t vou take an umbrella?"
g 3 i
*“That's a good idea. Mav [ borraw yours?”

A. had better B. could be C. must D. might
, you hand me that pair of scissors, please?”
"“Certainiy.”
AL May B. Shail C. will D. Should

time he arrived."”

“He was."' :
A. ought to be B. could be
C. must have been D. will have been
. “"What are vou doing here now? You ____ be here for another three hours.”

I know. We got an early siart and it 1ok less iime than we expected. | hope you
don't mind."

A. couldn't B. might not
C. had bexer not D, aren’t supposed 10
' _taking me downtown on your way to work this morning?"'
“"Not at all."” o
A.Canyou | B. Why don't you
C. Would vou mind D. Could you please

"I locked myse!f out of my apartment. I didn't know what to do.”

"“You your roommate."’
A. could have called - B. may have called
C. would have called D. must have called

“lam.”
A. might B. will « C.can D. must
. “"How long have you been marricd?"’ ‘ .
“We __ have been married for twenty-three years on olir next anniversary.
A. must B. should C. will D. couid

1
me a lift in your car?”’'
“'Sure. Are you ready to go now?"’
A, wili be B. may be
Y supposed to be T 7 - = ). have gotto be -

the job of taking care of my

tricks on their teachers,

exhausted by the

be really hungry!”

there at 6 P, for the meeting, but my car won't start. Could you please give



v PRACIICE 1ESI A—=SELRSIUDY: Conditional senlences. (Chapier 10) CconpT Tron A LS

i Dircctions: Choose the correct answer.

Lxample:
I

you, I would get'some rest before the game tomorrow.
A. am B, could be C. were D. had been

1. When I s(bpped talking, Sam finished my sentence for me as 1hough he my mind,

A. would read B. had rcad C. rcads ' D. can read

|
i: 2. If you » I would have brought my [riends over (o your house 1lus Lvemng towatch TV, .
" 3 but I didn™t wam to bother you. i=
A. had studied B. studied . l|
ii C. hadn’t been studying D. didn’tstudy i
P 3. IwishI you some money for your rent, but I'm broke myself. ls
A.canlend  B. would lend C. could lend D. will lend !

4. If somcone into the store, smile and say, *‘May I help you?”’
A. comes B. came C. would come D. could come

5. “‘Are we lost?”’
I think so. I wish we a map with us 1oday.”
A. were bringing B. bloughl . C. had brought D. would bring

6. “Here’s my phone number.”’

““Thanks. I'll give you a call if I some help tomorrow.”

A. will need B. pccd : C. would nced D. nceded
7. If I weren’t working for an accounting firm, I in a bank. _
¢ A. work B. will work : C. have worLed D. would be working’

i 8. I:d invested a lot of money with a dishonest advisor, and lost nurly all ofiit. Now he is having
scrious financial problems. He in this position if he had listened to some of his [riends.
A. will be ‘B. wouldn’t be C. will be . D: hadn’t been

9. The world a better place if we had known a hundred years ago what we know today
about the earth’s environment.

A. will be B. was S D. might be
: 10. The medicine made me fcel dizzy. I felt as though the room around and around.
A. werce spinning B. will spin
.C. spins D would be spmmng .

11. ““I'm really sorry about what happened during lhc meeting. I felt I had no choice.”
“It’s okay. I'm sure you wouldn’t have'done itifyou .’

-A. should have B. had to
C. hadn’t had to D. have to
12. you, I'd think twice about that decision. It could be a bad move.
A. IfI had been B. Were I
C. ShouldIbe D. IfI am

13. ““Was I’am scriously injured in the automobile accident?”’ _
“‘She broke her arm. It much worse if she hadn’t been wearing her scat belt.”

A. will be B. would have been C. was D. were
14. If my candidate had won the clection, I happy now. '

‘A, am B. would be,, C. was : D. canbe

: >

15. I wish Janct to the meeting this afternoon.

A. came B. will come - C. can come D. could come
16. I you to the woman I was speaking with, but I couldn’t think of her name.

A. will introduce . B. would introduce

C. would have introduced - D. couldn’t have introduced

17. “\Vhat loday if you hadn't come here this weekend?”?

*“I guess 1'd be putting in extra hours at my office.”’ :
A. didyoudo  B. canyoudo " C. will you be doing  D. would you be doing

i

any problem with the

18. Page 12 of the manual that came with the appliance says,
merchandise, contact your local dealer.”




o PRAGIICE TEST B—GUIDED o1V AEIE=EEE =

Directions: Choose the correct answer. ApTective  C A W é pY
Example: _
Fyiends are peaple B closc to us.
A. who is 13, whoare C. whichis D. which are
1. “Were you able 10 locate the person ——— wallet you found?”’ & i
“Luckily, yes.” '
A. which 13. that his C. whose . D. that’s

2. Some fish is frozen, but . is best.

AL fish is {resh B. fresh fish

. C. fish fresh ' D. fresh fish is caught
3. *““Why do you get up al 4:00 AM27 L .
“3ccause it's the only time —— without being interrupted.’”
A. when I can work onmy book - B. when I can work on my book at
C. when I can work on my book then . atwhen I can work on my book -
4. “You sccm so happy today.”’ ' ; i . B
“ am. You arc looking at a PErson ——— las just been cccepled into medical school!”
A. who _ B. who she C. whom she D. whom

s "“The movie —— last night was tesrific”’
«\Whats it about?”’

2 A. Lwent S B went 10 it " C. Iwentto D. that I went
6. Many peoplc lost their homes.in the earthquake. The government needs o establish more,
sheliers to care for those ___ - have homes. '
A, who doesn’t ‘B, who don’t C. which doesn’t D. which don’t
7. The problem ——— never occurred, . . .
A1 hod expected it S 3. who I had expected
.. C.uatld had expueted it . 1 had expected
g. | had 1o drive tothe factory to pick up my brother, ——— ¢ar wouldn'tstart.
A. who his 13. who C. who's D. whose

9. [ read a book about Picasso, ——- . _ : _
A. isa Spanish painter i 13. a Spanish painter .
C. who a Spanish painter is - D. that is a Spanish painter . '

10. The peaple — the acrobat wrn circles in the air were horrified when he missed the

outstreiched hands of his partner and fell 1o his.death.
A, watched B, wateh ™ C. watching D. were watching

11, "My writing has improved alot in‘this class.”

«\{ine has, 100. All the students do well in writing.”’
A, whom Mr. Davis teaches them B3, which Mr. Davis teaches
C. that Mr. Davis teaches them D. Mr. Davis teaches
12, “'Ilave you seen the place —— the graduation ceremony will be held?”
“Yes. TUs big enough o hold §,000 people.”
AL inthat . B. where C. is where that D.-which ==«

13. “How's your class this term?”’
“Great. 1 haye seventeen cudents, most of speak 1inglish very well.”
A. who 3. those . . C. whom : . which
5 3
14, Wil everyvone bke the book?™ ‘ : o —
“No. Only people —— interested in anthropology.”’

AL are B. who are C. inwhomare D. thatis
15. “How did you cnjoy your dinner with Mr. Jackson?” ' s
«fp was boring. e 1alked only about Limself, —— almost put us 0 slccp_.” '
A. which B. that C. who D. that he
16. My grandfother, _,__ a wisc man, has greatly influenced my life. .
A.is B. thatis C. whois D. who heis
17. “1s Dr. Brown the person —— you wish 10 speake’”’

«\'ne nleasc.”’ E R
P C. 1o that D> towhom —= === ==



Lexample:

]

16.

. How do you like your new school? Tell me

He asked me where _B _ '
A, did I live B. Ilived C. do you live D. that I ltoed

. T talked to Bob two weeks ago. 1 thought he wanted to know about my cat, but 1
misunderstood him, He asked me where , ot my cal,
A. is my hat B. my hat was C. my batis 1D, was my hat

. ““The people in the apartment upstairs must have a lot of children.”

“I don’t know how many , but it sounds like they have a dozen.”

A. children do they have B. do they have children
C. children they have D. they have children
. Do you know ? I mysell have no idca.
A. how many ycars the carth s 3. how old the earth is
C. how long is the carth 1>. how much time las been the carth
. ““There’s too much noise in this room. I can’t understand what 32
“Neither can 1.
A is the proflessor saying B. is saying the professor
C. that the prolcssor is saying D. the prolessor is saying

S. When I was little, my father gave me some advice. He said talk o strangers.
A. I shouldn’t B. that shouldn’t C. don™t D. that I don’t
6. “I didn’t expect Ann’s husband to be here at the opera with her.”
“I’'m surprised, too. Ann must have insisted that with her”
A. he come B. he comes C. he came D. he had come
7. “Ms. Wright, can you give me a little extra help typing some letters today?”’
“Sorry, [ can’t. The boss has an urgent report for me to write. She demanded thatit ____on
her desk by 5 PM. today.”’
A. was B. will be C. s . be
§. “Did you tell Carol where us this evening?”’
“Yes, I did. I can't understand why she is late.” _
A. should she mect B. shc to meet C. she meets D. to meet
9. A fortune-teller predicted inherit a lot of money before the end of the year.
A. that [ would B. thatl C. what 1 will D. what |
10. ““Bill Frazer seems like a good person for the job, but we don’t know why lie left his last job.”
“I know why. He told me a serious policy disagreement with his boss last January.”
A. it he’d had B. he’d had C. what he'd had D, that what he had
11. ““Is it true that you fell asleep in class yesterday and began to snore?”’
“Unfortunatcly, yes. is unbelicvable! I'm very embarrassed.”
A. That I could do such a thing it B. That I could do such a thing
C. I could do such a thing it D. [ could do such a thing
12. **Officer, can you tell me how to get to Springlield?™
- ““Sure. What part of Springfield o go to?”’
A. do you want B. you want C. that you want D. where you want
13. “Isittrue the law says there is no smoking in restaurants in this city?”
“Yes. That law was passed last year.”’
A. that what B. what C.if D. that
; e A ———S e EeTES ORELNOL e S _
14. prompt is important to our ) . B Wietliet of fiot'a
¢ 7 g . If a person is . Whether or
A. A person is B. Is a person C. 1faj person is
AT R A A T Ot ; i »ir environmaent:
15. A scientific observer of wildlife must note every (_lkl‘“l_(’““’“ — 11 the o
' al relationships, and their methods ol

their cating and sleeping habits, their socl
sclf-protection. ) ' o T
A ldo animals live B. live animals C. do live animals D. animals live

The audience ¢ } S ominitied
The mystery movie was clever and suspenseful. The audience couldn’t guess .. con
the murder until the surprise ending.

A. who he B. who had ' C. that who D. that

3. who your class is in

. who in your class is s
. ! D. your class who is i 1L L

C. who is in your Class
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CENTRO COLOMBO-AMERICANO
Teacher Observation Checklist

Teacher ’Aﬂd\&& MB\

Course ____SLQ:XQ_\l_\l\_

Nida Osres,

Visitor’s Name

o LJAD
Activity in Progress d\-\_ﬂ&ﬂlﬂ CQ‘T\d\YOY\Q N

@, Hour ___.-.5__1% S

N Supervisor “|Peer  Date ___O_Cj_'_,. C\q

Type of Visil: ._O(‘Q_i_c..{_g\m\___._'

T HAS TAUGHT THIS COURSE

At least 3 times:before...... o srnnas s ]
Only 1 or 2 times before ..........ccoooenniiiniiinns g
First hme&

To motivate Ss As icebreakers
To recycle As pre-aclivity for role play
For integration []  Other

1. OBJECTIVES Y N
T had clear objectives .......cc.ococvvrrernunnenns X ]
T checked that objectives were reached ... [} []
Objectives were reached .............cccccoennv. m\ ]
2. WARM-UP Y N
Warm-up was Used ..........coeevererierrnessicins [Xl ]
To review [[] TogetSsready for next topic [ ]
0
[]
L[]

3. PRESENTATION
(Structural/Functional/Lexical)

| [ ]
ObSErved ....ovevreeeeeicii e e X

T built up on previously learned material ....... [X ]

Y N

Done with books:

Closed. s m\ (7571, RSP ]

Donelinconlext woismnsmmamsgamn N D
Done: Inductively ... mb Deductively ....... ]
A combination of both ....oooeeiiiiiiee ]

T provided examples:

Contextualized . & Real life . m Simulated .. []

T involved Ss in presentations by eliciting:

QUESHONS wssvsssisnisss Examples .:weessisimss

Spoken responses ... Physical Responses .....[ ]

Conferts s [] Definitions ................. 1]
Other

4. METALANGUAGE

Appropnokn ................ B

AB e S R o R [_]
Below 58" level .. ]
VQCABULARY Y M

Presentation of vocabulary was observed 6:(( ]

Relevant vocobuku/ was presented by:

Using gestures .......... [_] 1571111, SO [/ﬂ\
Using visuals ................. Giving Conlextualized excamples m
Wiiting words on board . [5¢ Defining....ccooooiniiiinnninne: ]
Asking Ss lor definitions . L_] DEOWING +ovveo e [
Other : I
=]
5. TEACHING AIDS Y N
USB .ot ccv e e [}g\ 7]
Used for: :
Presentation .. ] Warmup ..o 7]
Praclice v . Wrapup.. ]
Use of:
[Z7 1, Eomm—— ] Workbook .......... ]
Worksheels ....[ ] Book: sy P4
Tapa s P4, Blackbourd ......... F‘_@
Drawings ....... 7] Pichutes.....coevee.. T
Other. R
Used effectively e siammusnmmmminss M [
6. PRACTICE . Y N
Praclice was appropiiale for objectives ....... 7 N
Praclice was conlextualized .........cccooovnenn ™. [
T set redlistic time limit with Ss...........c.cocoe. [ N
T recycled when possible ... Moo
There was TS involvement .......ocooovnrre L ]
There was S-S involvement ... % N
Logical sequence of activities ..o L_xl ]
Appropriate sealing arrangement ............... B &

Variely of activities (skills, types, sel vp, etc) [FL - []

Concise ...coveeenns
Graded .............

7. TRANSITIONS Y N
Used belween aclivities .....c...cccocceniiiennnnn. }_ﬂ\ Ll
Uséd between: Topics . ss s sse rmsneamsamensansss ] )

ge—



OBSERVATION CHECKLIST
TEACHING BY PRINCIPLES

DATE
TEACHER _fAndves MelD
CLASS [

TIME S~ i
OBSERVER 1My \"V‘Odf\] Ridsdal &

1. Interaction in the target language was:

\/ Aprox.

Teacher ; ‘C:‘]ass a HO o
Class , Teacher { ? ' 30 %
Student _____y Teacher ; A0 %
Teacher Student v R0 %
Student Student %

2. Students took risks to communicate in the target language:

when dealing with new material
when asking for and giving information 1

when interacting with other students
when interacting with the teacher V<l

3. Students had the opportunity to practice:

Aprox.
Listening %o 5
Reading %
Speaking _\é 0
Writing %

4. Spontaneous interaction in the target language (greetings, comments on unexpected events etc.) was
observed:

Most of the time Sometimes \/ Almost never
5. Students used the target language while:

doing group work

doing pair work L

dealing with excreises

asking for and giving information
6. Was realia an clement integrated in the lesson?

YES _\/ NO

7. Contextualization was used during:

warm up

presentation
semi-controlled practice A

free practice
wrap up

controlled practice Lé -




OBSERVATION CHECKLIST
TEACHING BY PRINCIPLES

DATE
TEACHER _fAndves MelD
CLASS [

TIME S~ i
OBSERVER 1My \"V‘Odf\] Ridsdal &

1. Interaction in the target language was:

\/ Aprox.

Teacher ; ‘C:‘]ass a HO o
Class , Teacher { ? ' 30 %
Student _____y Teacher ; A0 %
Teacher Student v R0 %
Student Student %

2. Students took risks to communicate in the target language:

when dealing with new material
when asking for and giving information 1

when interacting with other students
when interacting with the teacher V<l

3. Students had the opportunity to practice:

Aprox.
Listening %o 5
Reading %
Speaking _\é 0
Writing %

4. Spontaneous interaction in the target language (greetings, comments on unexpected events etc.) was
observed:

Most of the time Sometimes \/ Almost never
5. Students used the target language while:

doing group work

doing pair work L

dealing with excreises

asking for and giving information
6. Was realia an clement integrated in the lesson?

YES _\/ NO

7. Contextualization was used during:

warm up

presentation
semi-controlled practice A

free practice
wrap up

controlled practice Lé -
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Teacher /
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Visitor’s Name

CELMTRO COLOMBO-AMERICANO
Teacher Observation Checklist _

Course 16 .. Hour

Activity in Progress Howmewoly

, 7-7
Date Nov / 4,/ 77
" Type of Visit:

el folio

T HAS TAUGHT THIS COURSE

At least 3 times before ..................ccocuverivcersnnnann, 5]
Only: 1ot 2 timesbiefore scumumnmeassain. ]
First ime v (]
1. OBJECTIVES Y N
T had clear objectives ..............cocovernn., ]
T checked that objectives were reached........ ]
Objectives were reached ........................... 4 ]
2. WARM-UP Y N
Warm-up was used .......ccovvverririconrienn, [ ]

To review
To motivate S5

To recycle ]

To get Ss ready for next topic <]
As icebreakers
As pre-activily for role play 7]

For integration []  Other ]
J. PRESENTATION
(Structural/Functional/Lexical) Y N
X ] [
Observed ......c.cocoeveriiiieeeieereeseeenn, N ]
T built up on previously learned material....... (]
Done with books: o .
(2 N— X Open s ]
Dorie in:Coftext .vupmsmminsmn isnnanad ] ]

Done:

Inductively E

T provided conlextvalized examples:

Redl life ......... @

Tinvolved Ss in presentations by eliciling:

Deductively .......... X

Simulated ........... [Z]

Questions........[] Examples............. X
Responses ...... > TPR oo, IL3]
Contexts.......... ] Definitions ........... ]
Olher: '

Presentation was:
Clear ............. X Concisassi.i.,
Complele ....... QTR C s S— X

4. METALANGUAGE

Presentalion ....[ ] Warm-up ............

APPIOPHGLE ....veiiiiiinriers et rd
Above Ss” level ........cocovvevieiieeceeeeeee ]
Below Ss” level ..........cccoooevevernieeeceeee, ]
VOCABULARY Y N
Presentation of vocabulary was observed [ (]
Relevant vocobblury was presenled by:
‘Using geslures ............. ]  Twanslating........... []
Using visuals ................ | Conlextualizing ....... e
Writing words on board Defining ............ X
Asking Ss for definitions.[ ] Drawing ............ 7]
" Other
5. TEACHING AIDS Y N
§ T2 - ST —— X (]
Used for: :

Variely of activities [skills, types, set up, elc.) §]

; Aclivities ........ wd Wiap-up ... ]
Use of: .
Redlia ............ Workbook ........... X
Worksheels.....[ ] BobKs e ]
Tope:cwnns M  Blackboard .......... d
Drawings ....... L] . Piclirgs s []
Other la%es L .
Used effectively ...........c.ocovveviieeein X ]
6. PRACTICE Y N
Praclice wos appropriale [or objeclives ....... 4 ]
Praclice waus conlexlualized ....................... 4] (]
T set realistic time limit with Ss .................... e []
T recycled when possible ...........c.ccc......... 4] 7]
There was TS involvement ..........cc..o.o......... X ]
There was S-S involvement ......................... | ]
Logical sequence of aclivilies ................... X (]
Appropriale seating arrangement ............... X N

]

7. TRANSITIONS Y
Used between exercises.............c....c.co....... §

Used between 10pics ....c......cooeveveieiennn., :

0l z

A




CENTRO COLOMBO-AMERICANO
Tedcher Observation Checklist

Teacher /47)0’/2@5 ’L’p?p , Course g Hour 7 ?

Visitor’s Name 26 ne. 2 LOQC{ ~ [Jap gSupervisor [lPeer Date /7,07/‘;‘?/??

Activity in Progress ’Ee\! 2w i}‘ Eﬂe.s‘? ng :7 Type of Visit: & ()C’- L
T HAS TAUGHT THIS COURSE 4. METALANGUAGE
Ableast:3 times before ... K IADPDEORITIE s vosvavsvisevsmmmmonssusanssusssvssimmesmems sisiosrns
Only 1 or 2 times before .........cccceevvvviierierninns [] | .| AboveSs’level ........cooovrmmiinncceecniiicninnnns
Bird e o inmarmannnsnnasen s ] Balow: 58" el .o nummmmmnumsasissismsaminvies ]
VOCABULARY Y N
1. QERIEGHVES Y N Presentation of vocabulary wos observed  [7]
T ‘had clearObjechves «inmnsismnes b4l ] levar ol od by:
T checked that objectives were reached........ ] Re Syant yocabuidry Wwas presentec: by:
Obiecii had - Using gestures ............... [] Translating ...........ccoomnrvveees ]
jectives were reached ............ccccoruneeens D s
Using visuals .........c......: .[[] Giving Contextualized examples [ ]
Writing words on board . [] Defining .........coovvuveriennnce. ]
2. WARM-UP Y N Asking Ss for definitions . [ ] Drawing ........cccconiireeccns ]
WP WS S0, cvcpssovsanssissnsisssssvessses X ] Onbia
To review 3  Toget Ssready for next topic[]
Tomotivate Ss [ ] As icebreakers
To recycle ] As preactivity For role play [] 5. TEACHING AIDS ¥ N
For infegrqﬁon D Other D Us8d oo e ssmnsssien ';i D
: Used for: - _
Presentation ....[¢] Warm-up ... ]
3. PRESENTATION » Practice ... i | Wrap-up ... (]
(Structural/Functional/Lexical) Y N Useob:
74 ™ ] ~ Realia s (]  Workbook .......... ]
Observed ......occoeririiieiieeee e ™ ] Worksheets......[ ] B'oo|;d.J ..... d .......... ]
Tope cnnaas B 7o | o R
T built up on previously learned material........ [y ] DGervmgs % P|:tfjre:.c.l.r ....... N
Done with books: Other Own wisual qds
Closetwssre X A [J Lged eleEively: umummapmamsnmamon M ]
Doné in:Conkext .. muwmmimvmsnssis 3
Done: Inductively .....[] Deductively ....... ] 6. PRACTICE Y N
A combination of both ...........cov i E ] , o
Practice was appropriate for objectives ....... X []
T provided examples: Practice \fvo.s c.onte>_<tu.cliz.ed ....................... Na []
Confextuclized .. [ ~ Real fife..[] Simulated.. 34 T set realistic time limit with Ss.........ccooeue, ] ]
. T recycled when possible ...........c..coccone.. 4 ]
Tinvolved Ss in presentations by eliciting: There was T-S involvement...........c..cceeunenn. il ]
CREHONS »2pcnrvssns [ Ex_on'wples """""""""" L] There was S-S involvement .......coiiveeennnis ] H
Spoken responses ... fyd Phy,s'(f(," Responses .....[ ] Logical sequence of activities ..................... 4 ]
Contexts .......c.evne. [] Definitions ................. ] Appropriate seating arrangement ............ 5 ]
Otiois Variety of activities (skills, types, set up, efc.) H ]
Presentation wos: ' 7. TRANSITIONS Y N
Clear............. Concise ............. ] Used between activities ........ccccvnreeccnunenes b4 ]
Complete ....... X Graded.............. X Used between topics ...........ccceeevriiinnnns b ]




CENTRO COLOMBO-AMERICANG
Teacher Observation Checklist

TeocherA_ézﬁj’ A(\é‘(Q S MCLL LB Course /\ ; Hour Fcb [
Visitor’s \(\( A\ G‘N C\C)’?C'\ []AD DSupervisor DPeer Date A\-’C \7 3}

Q\kf Q’\ QNS Type of Visit:

“Activity in Progress

__L(\\Qrm&\ xc‘m'\

T HAS TAUGHT THIS COURSE

At least 3 times before .......ovvveveeeeeeeeeeceereseeeis
Only 1 or 2 times before .........c.coorivniiciorccnn!
FirsHlimessnsmnmmnmmimsamsmmsnassvnai il

1. OBJECTIVES

T had clear objectives
T checked that objectives were reached
Objectives were reached ............c..ccoc......

2. WARM-UP
Warm-up was used .........cocrernnnnn. e

il

To review
To motivate 55 []

To recycle I}
For integration [ ]

As icebreakers
As pre-activity for role play
Other

4, METALANGUAGE

APPIOPHIAE ... _—
Above 357 level vt .
Below Ss” level .........cooooveevercnnene sensansapsnssnsshsiios ]

VOCABULARY Y
Presentation of vocabulary was observed

Relevant vocabulary was presented by: _
Using gestures ........coe.... [ ] Translating .......cccvvveecrie
Using visuals ........cocco.n.. [] Giving Contextualized examples
Writing words on board . [] Defining............ccccooeoerreree
Asking Ss for definitions . [ ] Drawing ......c.ccvueceviernnc ]

Other

3. PRESENTATION |
(Structural/Functional/Lexical) Y N

Observe
T'built up on previously learned material......

Done with books:

Closed........... J

Open .n..vevenee X
Dotie in;CoNIERE .ovousiassoneiNgorssBnesmsnsasossnssss '
Done: Inductively ... EZ( Deducfively:....... :
A combmoho{n ‘of both
T provided exa
Contextualized .. Real hfe% Simulated ..
T involved Ss in presentatiops by éliciti
Questions Excmples ...................
Physical Responses .....

Spol(en responses ...: ‘

I:]

5. TEACHING AIDS \ § N
Used ﬁ '
Used for: ‘ .

Presentation ....
Practice ..........
Use of:
Realia............
Worksheets
J . -
Drawings

Other
Usad effectively..c...ccummmonmsmmemeioene ]

6. PRACTICE
Practice was appropriate for objectives ....... P
Practice was confextualized ...........cc....... 4%
T set realistic time limit with Ss..................4 K,
T recycled when possible .......................... Va
There was T-S involvement...........coorunnnnnn! X

Contexts ....voeeeeuenen. Definitions ................. ]
Other
Presentation was
Cledr oo Concise .......cccun.
Complete .....~ Graded ............. i
'/ 5
Thcin tomia el nm mliae an;ﬂl\ S | ! s | [

7. TRANSITIONS
Used between activities

Used between topics .........coceviveiiinnnine g

.OG




N

8. Was the student viven elements to understand and enrich his/her learning by the use of feedback on:

-Grammar accuracy l/ o
-Pronunciation /
-Appropriateness

- Strategies to be implemented and applied to their own learning styles

9. Transitions were observed between lesson stages

o

-

YES: &7 NO
10. The teacher used mistakes:

to clarify /

to recycle

to show other alternatives
to promote self-correction : -

to promote peer-correction e

to promote students interaction and participation 4
“without a clear purpose :

1. Students’ information (likes, dislikes, occupation etc.) was used to contextualize.
YES 4 /4' NO

If YES how?

12. The students showed command of structures, functions and vocabulary learned in previous courses. -

YES __/V/A ‘g "l wam & ERVESR |

If YES what?

13. Was homework assigned? YES . NO

What do students have to do?

14. Were the students encouraged 1o use the target language outside the classroom?
g

YES NO L

If YES how?




9. ERROR CORRECTION Y
Done in a non-threatening woy ................... E

N
L
Done at the appropriate time .........c..c.c...... ]
T used errors os a teaching lool ................ ]
T used various lechniques ............ccccoveninin ]

T encourages selfcorrection ...........cocovevnne. @\ ]
T encourages peer correction ..................... E'\ (]

Correction Techniques Observed:
Reflex correction g Peer correction ........ ]
Geslures ............ []
CUBING »oimsinin ] Echoing .......... )
Selfcorrection ........ ]

Other:

[ o4 . .
S is given enough time fo self-correct ...........

[
T makes sure the error is corrected by S....... % (]
]

Correction is effective ........oovvveeeiiii,

Types of errors corrected:

Structural ... % bexieal v 7]

Functional ......

11. ENTHUSIASM Y

Tsmiled soimmmmnummmnssaarads E\

N

L]
Variely of gestures and body movement ....... ] Pa.

L

Variely in voice (pitch, tone, etc.) .............. ;<]
Dynamic and motivaling ........coocovieciinnnen. K O
12. FEEDBACK & EVALUATION Y N

T gave Ss appropriate feedback on
inclass performance ... (] Il
]

10. CLASS MANAGEMENT Y
T seemed prepared .........cccocveeiiiinneincnen, E
Tused. S5:0aMes «..ovvmsmmsnanmenavsm: <
T gives Ss enough lime to respond ..............

T involved quiet and slow learners ..............

T spread his/her attention evenly ................

T maintained all Ss”atiention ..........cooeenins M

N

ll

L]

L]

[]

[]

_ []
T kept eye conlact with all students............... [l ]
Appropriate use of pair and group work ..... . []
T's positioning was appropriate .................. | ]
T used board effeclively ............ccocoeennee = i
]

[

L

L

X
T keprSsion laskwsmwmmmivarsnmnes =4
|

T talking time was appropriate ..........cc......

Effective use of Spanish ............c.cccceeenn E\

Effective use voice, tone, pitch ................... m

Class almosphere waos:
Beigndly osannn /l& Cooperalive...........
Of mutual respect .......... P Tenselrmsessonnn
PUSSING waspsmsnanainvon L] Dynamiic s P
Tcentered approach ... J4]  S<enfered ............ ]
T/8 balanced .............[]

T provided opportunity for S feedback.......... ]

T was sensitive.lo S feedback ..........c......... ] ]
13. WRAP-UP Y N

Tincluded a wrap-up al the end ..o B ]
T assigned homework for objeclives ............ ]
Wrap-up wos uselul for feedback ............... > -

14. PACING : Y N

Appropriale pacing lor:

WEFIRE o ooccinsmnpppmnumssmvan s m [E:_{
:j

Presenialion ...o..covvoue oo []

Prachice oooooov i EL ]

15. ENGLISH USED IN CLASS Y N
T demonsirated good command of:

01111110 | X []
NoCHBUMIY s esensmmmmsmmssmmomamning % 7]
Pronuncialion ....ceovevovveeeecieeeeieeeeeriees g(i (:]

AREAS TO EXPLORE:
1.

The areal(s) | would like 1o slart working on is/are:

Next visit (cycle & year)

Comments:
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9. ERROR CORRECTION

Done in a non-threatening way .......cccc.o.....
Done at the appropriale ime ..................”y
T used errors as a teaching ool ...............4
T used various techniques ......cooennens
T encourages selfcorrection ...................../
T encourages peer correchion .........oeoeey

Correction Techniques Observed:
Reflex correction ...

Gestures ...enn.
Cueing oovoverreennnls Ech6ing s
Self-correction ........ W)

Other:

S is given enough fime to selfcorrect ...........
T makes sure the error is corrected by S
Correction is effective ..o :

|

Types of errors corrected:

Structural ........ Lexical voveeerrirrnnnnnns
Functional ...... Pronunciation .........

11. ENTHUSIASM ' Y

N
L]
L]
L]
C]
C]
L
Peer correction é

10. CLASS MANAGEMENT Y N
T seemed prepared ..........ooovveereiciinnininns X ]
T used S5 NAMES ....vvcveescecicrrrieneieesieesens X ]
T gives Ss enough time lo respond ............. Y ]
T involved quiet and slow learners .......... v, ]
T spread his/her attention evenly ............... ' ]
T maintained all Ss’affention .........ccoveenen 1X] ]
T kept eye contact with all siudents......... v,
Appropriate use of pair and group work ... %
T's positioning was appropriate .........cc..... : ]
T used board effectively ... \ []
T kapt Ss-on fosk ......coviiimsmiinivn (]
T talking time was appropriafe ...........c....... ]
Effective use of Spanish .......cccooviiereinennn. ' O]
Effective use voice, tone, pifch ... ]
Class atmosphere was: '

Friendly .....ocoeiiuniiiniinnns ; Cooperative .......... %

Of mutual respect .......... Tonse: wusuwuiait -

PASSIVE ragssiorvmnn 571041 o RN []

T<entered approach.......  Scentered ............ ]
/8 balanced. s

N
T MR veererreecveir e e ]
Voriety of gestures and body movement....... ]
Variety in voice [pitch, fone, efc.} ...oou.cicv ]
Dynamic and MOIVAHNG ....iccrwivseirmnness ]
12. FEEDBACK & EVALUATION Y N
T gave Ss appropriate feedback on
in-class performance ...
T provided opportunity for $ feedback........"
T was sensitive to S feedback ..o
13. WRAP-UP Y N
Tincluded a wrap-up at the end ....oooevanec Il
T assigned homework for objectives ............ ]
Wrap-up wos useful for feedback ... — ]
14. PACING ' Y N

Appropriate pacing for:

WAIMAUP oo i
PrEeSENIAlON wverivrrrr v eerreesseeaserrescaanrbires

O

15. ENGLISH USED IN CLASS _ Y
T demonstrated good command of:
GrAMMA ..oveeeeeeeevceeeeeenieis e sbearsnsanes
VoeabUIORY osvsvivssisssisivsavessanssmmssmnsases
PrONUNCIGHON ©..vvvviveescrieereasrennimesressessecees

(|

1 AREAS TO EXPLORE:

2

The areal(s) | would like to start working on is/are:

Next visit (cycle & year)

Comments:




9. ERROR CORRECTION K { N 11. ENTHUSIASM Y N
Done in @ nonhreafening way ..o ol ] T smiled .vvvieieee e o ]
Done at the appropriate time «........cococvvvnn X = Variely of gestures and body movement....... 54 ]
T used errors as a teaching fool .........ooeeee. | ]  Variety in voice {piich, tone, efc.} .....ooviireene ]
T used various fechniques .............. et M- O Dynamic and mOKVAHNG .....cerursecereunsenees hrd ]
T encourages self-correction ............ccoouene. ]
T encourages peer Cormection ..o ] P 12. FEEDBACK & EVALUATION Y N
Correction Techniques Observed: T gave Ss appropriate feedback on
Reflex correction ....p&  Peer correction ........ [] in-class performance ..........oceecnene: ]
Board ......ovvvveniiinns Gestures .o.ooovveen. D T provided oppormnity for S feedback.......... g D
CUEING cvvveemrrreeniens ¢ Echioifig «<ssssisvuse ] T was sensitive fo S feedback ....cocovviiins 14 ]
Self-correction ........ ¥ :
Other: 13. WRAP-UP Y N
S is given enough fime to selfcorrect ........... A ] Tincluded a wrapup ot the end .....cc.ccor ] 0
T moke% SHie the IO corrected by S...... L] T assigned homework for objectives ............ | ]
Correction is effective ......cooorcriniiines e ] Wrap-up was useful for Fagilbicieke s, _— 0 0
Types of errors corrected: v i
Structural........ Lexical .ovoerereriennns M 1\4' PAqNG T
binciond] o] PRURHIO sy S B
PresentahOn ........cocrvivimmmrmrreniisnnisenssacsnnes M ]
10. CLASS MANAGEMENT Y N Ve TR S e S 0 O
T seemed prepared .......ccoovveniiisnanns A ] T L U —G——— ] ]
T used Ss'NAMES ...coocvrniienneiiins ] PLACHER ©eeveeeeeiiiniisesrssasbersssaes e asnnessns ] ]
T gives Ss enough fime fo respond .............. )% ] WIGP-UP v ] ]
T involved quiet and slow learners .............. ]
T spread his/her attention evenly ............... £
T maintained all Ss’altention .......cocooeniinn i ] 15. ENGLISH USED IN CLASS_ | N
T kept eye contact with all studenfs ........ oy ] T demonsirated good command of:
Appropriate use of pair and group work ... ] GIOMMOT .. ceeevereneeeiveeiminresreessccabsenssannees b ]
T's positioning was appropriate ...........c..... [ Vocabulary ... ]
T used board effectively .....c...ccconvieennn. X ] PrONUNCIAHON «..voveviveverereisrisaese e esceacasiens ]
T kept S5 0N 1aSK ..oovvrvinceieniiaiinisninene X ] :
T talking time was appropriate ................... ] X ;
Effective use of Spanish ..oy ] X AREAS TOF PI;.OE‘LJK) - (_'/‘/Mwa ', )
Effective use voice, tone, pifch ..o @ D " ! wg
Class atmosphere waos: :
Friendly .....covvveceveeen o] Cooperative ... 5
Of mutual respect .......... D4 Tense ..o ] 2
PaSSIVE . nriness BT REHERE [] Dynamic...cooo..... e
Tcentered approach....... pe]  Scentered ........... ] 3.
T/S balanced olutisnd |

The areals) | would like to start working on is/are: rm"eﬂ,me

Next visit (cycle & year)

- Comments:
\ : &aM \Qnt ;
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| - : <
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9. ERROR CORRECTION N 4 N
Done in a non+hrealening Way .......c.oconeee ]
Done at the appropriate ime ..........ccoieeee ] ]
T used errors as a teaching 100l ....cocvienns ]
T used various lechniques ................ sieses s ]
T uses reflex COmecion ......wveeriveeens: 0
Teacher encourages self-correction through: |
Reflex correction ....[)§]  Peer correclion......... ]
Board:casusswvvimins 5 Geslures .o.veeeiesse
Cueing cissnvussmasnes ] Echoing ...coovvvenes ]
Other:
S is given enough lime to self-correct ........... X O
T resorls lo peer correclion if necessary ....... ] K]
T made sure the error was correcled by S .... ] ]
Correction is effective ... X ]
Done at approppriate fime .......... S X ]
“Types of errors correcled: .
Structural ........ X Lxical cvvommnses il
Functional ......[ ]  Pronunciafion .........
Meaning ........ ]
10, CLASS MANAGEMENT Y N
T seemed prepared ........ R —— 3] ]
T used 55'NOMES ...vvevvrrereriesrissiranssinsiseess X OJ
. T gives Ss enough lime to respond ...eeeersres X ]
T involved quiet and slow learners .............. ]
T spread his/her allention evenly .....oovvencn. 4l ]
T mainiained all Ss attention ... X )
T kept eye contact with all stludents .....cconnenns )
Appropriate use of pair and group work ....pgl ]
T's posilioning Was OPPropriale ........cc.eeee: B ]
T used board effectively ...c....ccovwriiinninse ] )
T kept S5 0N 1A5K c1vvrivserriesmmsesnssnssrseees X ]
T talking time was Gppropriale .......c.ooeees > i
Effective use of Spanish ..e...viriiieierenss O X
" Class atmosphere was:
Friendiy'l;........'.'..'....'.g] Cooperalive .......... O
Of mutval respect....[ ] Tense .....oovensseee ]
T centered opproach ........ X S.centered ........... O
* . T/S balanced .........

11. ENTHUSIASM Y NT
T smilet sossuvssasmoccnsonnennssnseridiils X ]
Variely of geslures and body movement........ el )
Variey in voice (pilch, tone, elc.) ..ooovvinns 4 ]
Dynamic and MOIVANNG ....coovvevierciisnmnsensse ] ]
12. FEEDBACK & EVALUATION Y N
T gave Ss appropriale feedback on _
inclass performance ... [¥] ]
T provided opportunily for S [eedback......... X O] |
T was sensilive lo S feedback ...oooiieiinnne. x| ]
13. WRAP-UP Y N
Tincluded o wrap-up at the end .coooivenne. 1% el
T assigned homework for objectives ............ ) 0
Wrap-up was useful for leedback ....ccoovvien X ]

N

14. PACING Y
Appropriale pacing for: ;

WAFIAUP covvcesraenrsemssesssimsmssssssnssssssssassesess )
Presentalion E] )

15. ENGLISH USED IN CLASS

T demonsirated good command of:

e T o L——e AU [z'__]
VOCADUIGNY ©.evrecerisnssnsssremmrssasnssssmsasnassscsssssassscose: 4
PrORUNCIANON +oververereesirersessnsussassssssnsissmssansssnsssenes Ig

AREAS TO EXPLORE:

2. '@B\at‘n GﬁQQG:lJ\?{

The area | would like lo start working on is: Talbwa | Wowme
]

Next visit (cycle & year) )\] E{TJQ (\JQQ o

commonts [l sueoignr was ol ! Hibho
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